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I. Executive Summary 

'ĞŽƌŐĞ�DĂƐŽŶ�hŶŝǀĞƌƐŝƚǇ�ŝĚĞŶƚŝĨŝĞĚ�͞dƌĂŶƐĨŽƌŵĂƚŝǀĞ��ĚƵĐĂƚŝŽŶ�ƚŚƌŽƵŐŚ��Ŷƚŝ-Racist Community 
�ŶŐĂŐĞŵĞŶƚ͟�ĂƐ�ƚŚĞ�topic of our Quality Enhancement Plan (QEP). After a thorough review of 
student data and a collaborative process with the university community, the Topic Selection 
Committee agreed that embedding community engagement and anti-racism in student learning 
and ĞŶŐĂŐĞĚ�ĞǆƉĞƌŝĞŶĐĞƐ�ŝƐ�ŵŽƐƚ�ĂůŝŐŶĞĚ�ǁŝƚŚ�DĂƐŽŶ͛Ɛ�ŵŝƐƐŝŽŶ͕�ƐƚƌĂƚĞŐŝĐ�ƉůĂŶ͕�ĂŶĚ�vision for 
our graduates. 
 
As our Mason community imagined the role of the QEP in transforming student learning and 
campus culture, it was clear that our vision for community and civic engagement had to be 
deeply rooted in anti-racist principles. Through the Transformative Education through Anti-
Racist Community Engagement QEP, we can connect students and faculty to learning 
experiences that are grounded in community-identified needs and ethical engagement. The 
vision of our QEP is that by embedding community and civic engagement into academic and 
co-curricular experiences, we will equip students with the knowledge, skills, and attitudes to 
understand themselves as agents of change, identify and disrupt racist practices, and work 
collaboratively towards positive social change. The three overarching goals of the 
dƌĂŶƐĨŽƌŵĂƚŝǀĞ��ĚƵĐĂƚŝŽŶ�Y�W�ĂƌĞ�ƚŽ�ϭͿ�ďƵŝůĚ�DĂƐŽŶ͛Ɛ�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ�ƚŽ�ƐƵƉƉŽƌƚ�ĐŽŵŵƵŶŝƚǇ�
ĞŶŐĂŐĞŵĞŶƚ�ĂŶĚ�ĐŝǀŝĐ�ůĞĂƌŶŝŶŐ͕�ϮͿ�ĞǆƉĂŶĚ�ƐƚƵĚĞŶƚƐ͛�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�racism and anti-racism 
through community and civic engagement, and 3) increase the opportunities for students to 
participate in community engaged courses and research experiences by investing in faculty 
training and curriculum development. Our data indicates that although students who do 
participate in community engagement and civic learning experience enhanced learning 
outcomes, Mason students are participating at lower rates than expected and through this QEP 
we will improve those participation rates. 
 
The Transformative Education through Anti-Racist Community Engagement QEP student 
learning outcomes are organized to introduce students to civic knowledge, civic identity, and 
civic actions and are scaffolded with increasing levels of engagement beginning with exploring 
(one-time experiences), developing commitment (a semester of engagement), and finally 
transforming (multi-semester or multi-year engagement). Students will be introduced to 
community engagement and anti-racism as separate concepts at the exploring level. At the 
developing commitment level, students will begin to see the connection between community 
engagement and anti-racism and the benefits of engagement grounded in ethics and 
reciprocity. Finally, at the transforming level, students will understand anti-racist community 
engagement as a synthesized concept, and their identity as change agents will be grounded in 
community voice and collaboration. In addition to impacting student learning, Mason 
anticipates a number of other QEP outcomes as a result of our implementation of the plan. 
These outcomes are connected to the prevalence of community engaged experiences for 
students, the degree with which anti-racist community engagement is embedded into 
curriculum and programs, and available funding for community engaged research and teaching 
initiatives. Both the student learning outcomes and the QEP outcomes will be evaluated using 
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formative and summative assessment. Our QEP Leadership Implementation Team will review 
results throughout the implementation of our plan so that we can make adjustments to our 
QEP initiatives as necessary. 
 
The Transformative Education QEP has substantial support from the Mason community. The 
University has established funding and budgeted resources to support each activity associated 
with this QEP, and the Board of Visitors affirmed their support for the plan in December 2021. 
The new Office of Community Engagement and Civic Learning will coordinate the QEP and 
collaborate with campus stakeholders on the assessment and implementation of the plan. As a 
result of robust engagement with the university community in our topic selection and plan 
development, the Transformative Education QEP has been designed to ensure that upon 
graduation, Mason students will be equipped with the knowledge, skills, and attitudes to work 
collaboratively towards positive social change. 
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Glossary of QEP Terms 
Anti-Racism 
Anti-Racism - Anti-racism is the active process of recognizing, changing, disrupting and/or 
dismantling systems, organizational structures, policies, practices, and attitudes that 
perpetuate racism, so that power is redistributed and shared equitably.  
-Anti-Racism and Inclusive Excellence Task Force, George Mason University 
 
Anti-Racist Community Engagement 
Active and intentional collaboration between institutions of higher education and their larger 
communities to identify and dismantle systems, structures, policies and attitudes that 
perpetuate racism. Collaboration acknowledges history, centers power redistribution, and 
prioritizes the mutually beneficial exchange of knowledge and resources in the context of 
authentic partnership and reciprocity. 
-QEP Development Committee, George Mason University 
 
Civic Engagement 
Working to make a difference in the civic life of our communities and developing the 
combination of knowledge, skills, values and motivation to make that difference. It means 
promoting the quality of life in a community, through both political and non-political processes. 
-Civic Responsibility in Higher Education (2000) 
 
Community Engagement 
Collaboration between institutions of higher education and their larger communities for the 
mutually beneficial exchange of knowledge and resources in a context of partnership and 
reciprocity.    
-Carnegie Foundation 
 
Critical Service-Learning 
Critical service-learning pedagogy fosters a critical consciousness, allowing students to combine 
action and reflection in classroom and community to examine both the historical precedents of 
the social problems addressed in their service placements and the impact of their personal 
action/inaction in maintaining and transforming those problems.  
-Tania Mitchell (2008) 
 
Inclusive Excellence 
The active commitment to intentionally and perpetually engage with diversity in ways that 
systematically leverages learning and resources while effectively re-imagining organizational 
structure and innovatively increasing awareness, content and cognitive knowledge, and 
compassionate understanding for one another.  
-Anti-Racism and Inclusive Excellence Task Force, George Mason University 
 
Racism 
The systemic subordination of members of targeted racial groups who have little social power 
in society (e.g., Blacks, Latino/as, Native Americans, and Asians in the United States), by the 
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members of the agent racial group who have more social power (e.g., Whites in the United 
States). This subordination is supported by the actions of individuals, cultural norms and values, 
and the institutional structures and practices of society. 
-Center for Culture, Equity, and Empowerment, George Mason University 
 
Service-Learning 
A teaching and learning strategy that integrates meaningful community service with instruction 
and reflection to enrich the learning experience, teach civic responsibility, and strengthen 
communities.  
-Carnegie Foundation 
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II. Topic Selection, Development, and Alignment with Institutional Planning 

A. QEP Topic Selection Process  

In August 2019, the Reaffirmation Leadership Team (RLT) initiated a university-wide process to 
solicit QEP proposals from a wide range of university constituents. The membership of the RLT 
is provided in Appendix I. The call for QEP topic proposals from the campus community 
included a series of emails, news articles, presentations and information published on the QEP 
website. Presentations included information about the role of the QEP in the reaffirmation 
process; the structure, scope and purpose of the QEP, and the procedure for submitting short 
topic proposals. The campus community was provided with the SACSCOC QEP Evaluative 
Framework rubric and anyone interested in submitting a proposal was asked to form a team of 
champions from across campus to show the proposals broad range of institutional support 
(Appendix II).  
  
Fourteen proposals were received in December 2019 and included several worthy and 
aspirational topics for consideration.  Proposals were evaluated by the RLT and scored using a 
ƌƵďƌŝĐ�ƚŚĂƚ�ŝŶĐůƵĚĞĚ�ĂƉƉůŝĐĂďŝůŝƚǇ�ƚŽ�ƚŚĞ�ƵŶŝǀĞƌƐŝƚǇ͛Ɛ�ŵŝƐƐŝŽŶ͕�ďĂƐŝƐ�ŝŶ�ĂŶĚ�ƌĞsponse to campus 
assessment data, current support and potential investment needed, and breadth of impact on 
the student body (Appendix II). The top four proposals were selected for further exploration, 
and finalists were notified in January 2020.  
 
In mid-March 2020, the COVID-19 pandemic forced Mason to make a sudden shift to virtual 
teaching and work. All work on the selection and development of the QEP continued virtually. 
Amidst the challenges, we were able to maintain campus engagement throughout the topic 
selection process. Representatives from each of the four proposals gave virtual presentations to 
the university community in late March 2020 and were asked to discuss the following in their 
presentations: 
 

x Overview of the topic 
x Clear connection to the hŶŝǀĞƌƐŝƚǇ͛Ɛ�ŝŶƐƚŝƚƵƚŝŽŶĂů�ƉůĂŶŶŝŶŐ�ƉƌŽĐĞƐƐĞƐ�ĂŶĚ�ƐƚƌĂƚĞŐŝĐ�ƉůĂŶ� 
x How the topic will be beneficial to Mason students 
x Existing data in support of the topic and data needed for assessment 
x Assessment process for attainment of the QEP outcomes 
x Resources and feasibility of implementing the proposed topic and sustainability of the 

initiative.  
 
During March and April, the university community had the opportunity to review the recorded 
presentations and slide decks and to provide input on the final topic selection through an open 
feedback survey. 
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In May 2020, after a thorough evaluation of final four proposals and weighing university 
community input, the RLT identified community engagement as the topic for the next QEP. The 
community engagement proposal was created by a team of 18 faculty and staff representing a 
variety of campus units and stakeholders and was primarily focused on enhancing community 
engaged and civic learning at Mason. This team reviewed institutional data related to student 
participation in civŝĐ�ĞŶŐĂŐĞŵĞŶƚ�ĂŶĚ�ĐŽŶƐŝĚĞƌĞĚ�ƚŚĞ�ƌĞƐƵůƚƐ�ŝŶ�ƚŚĞ�ĐŽŶƚĞǆƚ�ŽĨ�DĂƐŽŶ͛Ɛ�ǀŝƐŝŽŶ͕�
strategic plan, education requirements, and student population. Due to the upcoming start of 
DĂƐŽŶ͛Ɛ�ŶĞǁ�hŶŝǀĞƌƐŝƚǇ�WƌĞƐŝĚĞŶƚ͕�a formal announcement on the selected topic was delayed 
ƵŶƚŝů�ƚŚĞ�ŶĞǁ�ƉƌĞƐŝĚĞŶƚ͛Ɛ�ƚĞŶƵƌĞ�ďĞŐĂŶ͘ 
 
In July 2020, Dr. Gregory Washington joined the university as its new President and quickly 
announced the formation of the Anti-Racism and Inclusive Excellence (ARIE) task force. ARIE 
was established to ensure that the University creates an inclusive and equitable campus 
environment in which every member of our community, without exception, is valued, 
supported and experiences a sense of belonging. 
 
The uneven impact of the pandemic on different populations, conversations about racism 
ĨŽůůŽǁŝŶŐ�'ĞŽƌŐĞ�&ůŽǇĚ͛Ɛ�ŵƵƌĚĞƌ�ŝŶ�ϮϬϮϬ͕�ĂŶĚ�ƚŚĞ�ŝŶŝƚŝĂů�ǁŽƌŬ�ŽĨ�ƚŚĞ��Z/��ƚĂƐŬ�ĨŽƌĐĞ�ƐŝŐŶĂůĞĚ�Ă�
clear need for the university to invest in equipping students with the knowledge, skills, and 
attitudes to participate in meaningful community engagement that centers anti-racism. 
Focusing the Community Engagement QEP on anti-racism was the natural, and necessary, 
ĞǀŽůƵƚŝŽŶ�ŽĨ�ƚŚĞ�ƉƌŽƉŽƐĂů͘��Ɛ�Ă�ƌĞƐƵůƚ͕�'ĞŽƌŐĞ�DĂƐŽŶ�hŶŝǀĞƌƐŝƚǇ�ĂĚŽƉƚĞĚ�͞dƌĂŶƐĨŽƌŵĂƚŝǀĞ�
Education through Anti-Racist Community Engagement" as its QEP topic. Combining the 
ƵŶŝǀĞƌƐŝƚǇ�ĐŽŵŵƵŶŝƚǇ͛Ɛ�ŶŽƚĂďůĞ�ŝŶƚĞƌĞƐƚƐ�ŝŶ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ�ĂŶĚ�ŝŶ�ĂŶƚŝ-racist initiatives 
helped to galvanize the Mason community around the chosen topic. 

B. Brief Summary of the Identified Topic 

Ultimately, through this QEP, Mason seeks to promote and enhance the self-recognition of its 
students as change agents capable of identifying and disrupting racist practices. Key to Mason's 
identity is the idea of community, and the QEP strives to encourage students to work 
collaboratively in pursuit of racial justice. Our university has developed a plan to engage faculty, 
staff, students and community to prepare our students to be civically minded citizens. 
 
Through strategic investments in curriculum and pedagogy, staff and faculty development, high 
impact student experiences and partnership with communities, this QEP will cultivate students, 
faculty, and staff with the skill and commitment needed to contribute to justice and equity 
across contexts. This topic was chosen because its strong focus on social impact and community 
engagement aligned best with university initiatives around diversity, equity, inclusion and anti-
racism. Its overarching goals include: 
 

1. �ƵŝůĚ�DĂƐŽŶ͛Ɛ�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ�ƚŽ�ƐƵƉƉŽƌƚ�ĂŶƚŝ-racist community engagement and civic 
learning 
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2. �ǆƉĂŶĚ�ƐƚƵĚĞŶƚƐ͛�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƌĂĐŝƐŵ�ĂŶĚ�ĂŶƚŝ-racism through community and civic 
engagement 

3. Increase the opportunities for students to participate in anti-racist community engaged 
courses and research experiences by investing in faculty training and curriculum 
development 
 

dŚŝƐ�Y�W�ǁŝůů�ĨƵĞů�ĂŶĚ�ĚŝƌĞĐƚ�'ĞŽƌŐĞ�DĂƐŽŶ͛Ɛ�hŶŝǀĞƌƐŝƚǇΖƐ�ĞĨĨŽƌƚƐ�ƚŽ�ƐĞƌǀĞ�ĂƐ�Ă�ŵŽĚĞů�ĂŶƚŝ-racist 
institution committed to meaningful community engagement, equity, and inclusion. It focuses 
ŽŶ�ĨŽƵƌ�ĂƌĞĂƐ͕�ŵĂŶǇ�ŽĨ�ǁŚŝĐŚ�ĂƌĞ�ĚŝƌĞĐƚůǇ�ĐŽŶŶĞĐƚĞĚ�ƚŽ��Z/�͕�ƚŚĞ�ƵŶŝǀĞƌƐŝƚǇ͛Ɛ�ĂŶƚŝ-racism 
initiative.   
 

භ Curriculum and Pedagogy, which includes incorporating community-based learning, 
civic learning, and anti-racism into curriculum 

භ Staff and Faculty Development, which includes the creation of faculty and staff training 
as well as funding for faculty development related to anti-racist community engaged 
teaching and research 

භ Critically Responsive Student Experiences, which includes investment in graduate and 
undergraduate community engaged experiences that are paid or credit-bearing 

භ Community Engagement, which includes expanding K-12 engagement and hosting 
symposia on anti-racist community engagement 

C. Alignment of QEP with Campus Initiatives 

The Transformative Education QEP aligns with several strategic efforts at Mason. Our 
ŝŵƉůĞŵĞŶƚĂƚŝŽŶ�ŽĨ�ƚŚĞ�Y�W�ǁŝůů�ƉƌŽŵŽƚĞ�ƚŚĞ�hŶŝǀĞƌƐŝƚǇ͛Ɛ�ĂĐŚŝĞǀĞŵĞŶƚ�ŽĨ�ƚŚĞ�ƐƚƌĂƚĞŐŝĐ�ƉůĂŶ�ĂŶĚ�
fulfill the vision of Mason Impact, align with the work of the Anti-Racist and Inclusive Excellence 
Task Force, enhance the Mason Core general education requirement, build collaboratively on 
existing strengths of community engagement at Mason, and align with university initiatives in 
one of the six core competencies identified by the State Council for Higher Education in Virginia 
(SCHEV). 
 

1. Mission and Strategic Plan 
DĂƐŽŶ͛Ɛ�dƌĂŶƐĨŽƌŵĂƚŝǀĞ��ĚƵĐĂƚŝŽŶ�Y�W�ǁŝůů�ĞŶŚĂŶĐĞ�ĞůĞŵĞŶƚƐ�ŽĨ�ŽƵƌ�ƵŶŝǀĞƌƐŝƚǇ�ƐƚƌĂƚĞŐŝĐ�ƉůĂŶ͘�
dŚĞ�ĨŝƌƐƚ�ŐŽĂů�ŽƵƚůŝŶĞĚ�ŝŶ�ƚŚĞ�ƐƚƌĂƚĞŐŝĐ�ƉůĂŶ�ŝƐ�ƚŽ�͞ĚĞůŝǀĞƌ�Ă�ƚƌansformative Mason learning 
ĞǆƉĞƌŝĞŶĐĞ�ƚŚĂƚ�ŝƐ�ĞǆƉĞƌŝĞŶƚŝĂů͕�ŐůŽďĂů͕�ĂŶĚ�ƚĞĐŚŶŽůŽŐǇ�ƌŝĐŚ͘͟��ŵŽŶŐ�ƚŚĞ�ŐŽĂůƐ�ŽĨ�ƚŚĞ�Y�W�ŝƐ�
increasing the number of Mason students who participate in anti-racist community engaged 
experiences and have the opportunity to apply their academic learning in real world settings. 
 
^ŝŵŝůĂƌůǇ͕�DĂƐŽŶ�ƐĞĞŬƐ�ƚŽ�ďĞ�Ă�͞�ŽŵŵƵŶŝƚǇ��ƵŝůĚĞƌ͟�ŝŶ�ŐŽĂů�Ɛŝǆ�ŽĨ�ƚŚĞ�ƐƚƌĂƚĞŐŝĐ�ƉůĂŶ͕�ǁŚĞƌĞŝŶ�
Mason will contribute to the cultural vitality of the community through a variety of methods, 
including community engagement. The QEP will engage students and faculty in community led 
efforts to contribute to positive social change in our region. As a large research institution with 
multiple campuses in the DC metro region and internationally, a plan to collaboratively and 
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thoughtfully enhance our partnering with community organizations through anti-racist 
community engagement has far reaching potential to contribute to cultural vitality. 
 
Finally, in goals nine and eleven of the strategic plan, Mason aims to support teaching and 
faculty excellence and to conduct research of consequence. The intentional involvement of 
faculty in not only the design of the Transformative Education QEP, but also through faculty 
development in both anti-racist community engaged teaching and research, has direct 
connection to these goals. By investing in faculty development and training through the QEP we 
will build a community of faculty invested in transformative teaching as well as research that 
ĐŽŶƚƌŝďƵƚĞƐ�ƚŽ�ĂĚĚƌĞƐƐŝŶŐ�ŽƵƌ�ƌĞŐŝŽŶ͛Ɛ�ŵŽƐt pressing challenges. 
 

2.  Anti-Racism and Inclusive Excellence (ARIE) Task Force 
In the summer of 2020, President Washington announced the establishment of the ARIE Task 
Force to make Mason a model of anti-racism and inclusivity. This Task Force began a campus 
wide process focused on the following efforts: 
 

x Developing and implementing effective systems, practices, and traditions that eradicate 
racism and bigotry at Mason 

x Preventing racist practices from regenerating through the establishment 
x Establishing Mason as a community, commonwealth, regional, and national resource for 

the advancement of anti-racism, reconciliation, and healing 
 
/Ŷ�ƚŚŝƐ�ŵŽŵĞŶƚ�ŝŶ�DĂƐŽŶ͛Ɛ�ŚŝƐƚŽƌǇ͕�ƚŚĞ�Y�W�ƐĞĞŬƐ�ƚŽ�ĐŽŶƚƌŝďƵƚĞ�ƚŽ͕�ĂŶĚ�ďƵŝůĚ�ƵƉŽŶ͕�ƚŚĞ�
institutional change outlined by the ARIE Task Force by leveraging the strengths of community 
engaged pedagogies to equip students with the knowledge, skills, and attitudes to identify and 
disrupt racist practices and work collaboratively towards positive social change. 
 

3.  Mason Core and the Mason Graduate 
dŚĞ�DĂƐŽŶ�'ƌĂĚƵĂƚĞ�ŝƐ�ĚĞĨŝŶĞĚ�ĂƐ�ĂŶ�͞�ŶŐĂŐĞĚ�ĐŝƚŝǌĞŶ�ĂŶĚ�Ă�ǁĞůů-rounded scholar who is 
ƉƌĞƉĂƌĞĚ�ƚŽ�ĂĐƚ͘͟�dŚĞ�DĂƐŽŶ��ŽƌĞ�ŝƐ�ŽƵƌ�ŐĞŶĞƌĂů�ĞĚƵĐĂƚŝŽŶ�ƌĞƋƵŝƌĞŵĞŶƚ�ƚŚĂƚ�ďƵŝůĚƐ�ƚŚĞ�
foundation for the Mason Graduate and provides students with a liberal arts education that 
complements the knowledge acquired in their major and minor. The Transformative Education 
QEP Committee has worked closely with the Associate Provost for Undergraduate Education 
and other members of the Mason Core Committee to connect the learning outcomes of the 
QEP with those of the Mason Core and to identify opportunities within the Mason Core to 
embed anti-racist community engaged learning and civic learning opportunities.  
 

4.  Existing Strengths in Community Engagement 
WƌŝŽƌ�ƚŽ�ƚŚĞ�ƐĞůĞĐƚŝŽŶ�ŽĨ�dƌĂŶƐĨŽƌŵĂƚŝǀĞ��ĚƵĐĂƚŝŽŶ�ĂƐ�DĂƐŽŶ͛Ɛ�Y�W͕�DĂƐŽŶ�ŚĂĚ�ŝŶƚĞŶƚŝŽŶĂůůǇ�
begun developing a network of engaged faculty and campus offices dedicated to community 
engagement. This QEP will build on existing connections with campus stakeholders that are 
already invested in community engagement. The QEP will formalize and centralize these 



George Mason University 
 

 9 

initiatives and leverage the partnerships to expand programming and opportunities for 
students and faculty. During the process of identifying the topic, it became clear that the 
selected topic aligned with initiatives already being implemented in the following areas: 
 

1. Social Action and Integrative Learning 
2. Leadership Education and Development 
3. Center for Culture, Equity, and Empowerment 
4. Early Identification Program 
5. Institute for a Sustainable Earth 
6. Center for Adaptive Systems of Brain-Body Interactions (CASBBI) 
7. Honors College 
8. Engaged Faculty across Departments 
9. The Carter School for Peace and Conflict Resolution 

 

5.  SCHEV Core Competency Alignment 
The Anti-Racist Community Engagement QEP also meets an explicit need based on required 
State Council of Higher Education for Virginia (SCHEV) reporting related to civic engagement. 
During the 2018-19 academic year, SCHEV issued a call to action that named civic engagement 
ĂƐ�Ă�ĐŽƌĞ�ĐŽŵƉĞƚĞŶĐǇ�ŝŶ�ŽƌĚĞƌ�ƚŽ�͞ĞŶĐŽƵƌĂŐĞ�ŝŶƐƚŝƚƵƚŝŽŶƐ�ƚŽ�ƚŚŝŶŬ�ŝŶ�Ă�ŵŽƌĞ�ĨŽĐƵƐĞĚ�ĂŶĚ�
ĚĞůŝďĞƌĂƚĞ�ŵĂŶŶĞƌ�ĂďŽƵƚ�ŚŽǁ�ƚŚĞǇ�ĂƌĞ�ƉƌĞƉĂƌŝŶŐ�ƐƚƵĚĞŶƚƐ�ƚŽ�ďĞĐŽŵĞ�ďĞƚƚĞƌ�ĐŝƚŝǌĞŶƐ͘͟�DĂƐŽŶ�
defines civic engagement as the collaboration between Mason faculty, staff, students, alumni, 
and the community for the mutually beneficial exchange of knowledge, resources and service in 
the context of partnership and reciprocity.  

D. Assessment Data 

In addition to being selected for its connection to major university initiatives, the 
Transformative Education QEP was also selected based on the careful consideration of 
institutional data. Data from the National Survey of Student Engagement (NSSE) and the 
Graduating Senior Survey (GSS) demonstrated both a need for increased investment in civic and 
ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ�ĂƐ�ǁĞůů�ĂƐ�ĂŶ�ŽƉƉŽƌƚƵŶŝƚǇ�ŐŝǀĞŶ�DĂƐŽŶ͛Ɛ�ŝŶƐƚŝƚƵƚŝŽŶĂů�ƐƚƌĞŶŐƚŚƐ�ĂŶĚ�
positive trends demonstrated through the data. 
 

1.  National Survey of Student Engagement (NSSE) 
The selection of Transformative Education as the QEP was informed by data from the 2015 and 
ϮϬϭϴ�E^^��ƌĞƐƵůƚƐ͘�/Ŷ�ƌĞǀŝĞǁŝŶŐ�ĚĂƚĂ�ĨƌŽŵ�ƚŚĞ�E^^�͛Ɛ��ŝǀŝĐ��ŶŐĂŐĞŵĞŶƚ�ŵŽĚƵůĞ͕�ƐĞǀĞƌĂů�
substantial trends were noted.  
 
Students engaged in community and civic engagement reported incredibly positive experiences 
such as enhanced learning connected to reflective learning, collaborative learning, discussions 
across difference, and the quality of student-faculty interactions. In fact, over one-half of the 
students in both 2015 and 2018 that participated in community engaged learning reported that 
a learning experience at Mason contributed to their growth as informed and active citizens. 
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Similarly, the findings from the survey revealed that students engaged in civic or community 
engagement were also more likely to report satisfaction with their experience at Mason, 
preparedness for career and post-baccalaureate study and increased satisfaction with quality of 
instruction in courses. Yet even with the overwhelmingly positive outcomes for students 
engaged in community and civic learning, two distinct and less positive trends emerged: 
declining student community engagement and low self-reported ability to make a difference. 
 
Student engagement declined between 2015 and 2018, with Mason students participating in 
community engagement at rates significantly lower than that of students at our peer 
institutions. In 2018, Mason students participated in local or campus-related activities at a 
significantly lower rate than those at peer institutions (33-36% for Mason vs. 42-43% for peers 
at the FY level). Similarly, Mason Senior (SR) students also trailed significantly behind their 
counterparts at peer institutions in 2018 in self-reported ability to help people resolve 
disagreements with each other, lead a group where people are from different backgrounds, feel 
welcome and included and contribute to the well-being of their community.  
 
The following exhibit conveys the noticeable decrease since 2015 in areas that further support 
the intersection of anti-racism and community engagement as the topic of our QEP.  
 
Exhibit 1. National Survey of Student Engagement 2015 and 2018 Mason Comparison 

 
The Transformative Education QEP seeks to address these gaps in participation as well as 
reported ability to make a difference, and to do so in a way that makes community engaged 
learning accessible to all student populations. George Mason University has a large percentage 
of students who work, have families, or have other financial barriers that make engaging in co-
curricular or unpaid experiences very challenging. The Transformative Education QEP seeks to 
address those barriers through curricular engagement and paid opportunities for students to 
gain experience with community organizations. 
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The Transformative Education through Anti-Racism and Community Engagement topic was 
informed by the aforementioned data as well as the demographic trends in our student 
population in terms of both diversity and overall enrollment numbers. Therefore, it is crucial 
that this QEP built upon the success of the prior QEP ten years ago while specifically responding 
to our drastic enrollment growth and demographic shift in the student population. Our 
collective narrative continues to be written.  

E. About George Mason University 

�ƐƚĂďůŝƐŚĞĚ�ŝŶ�ϭϵϳϮ͕�'ĞŽƌŐĞ�DĂƐŽŶ�hŶŝǀĞƌƐŝƚǇ�ŝƐ�ŶŽǁ�sŝƌŐŝŶŝĂ͛Ɛ�ůĂƌŐĞƐƚ�ƉƵďůŝĐ�ƌĞƐĞĂƌĐŚ�
university. In 2016, George Mason was designated as an R1 institution and has grown while 
maintaining its innovative and entrepreneurial roots. The pursuit of creating civic minded 
community leaders is demonstrated in our motto "Freedom and Learning", as well as in our 
mission to be a "...innovative and inclusive academic community committed to creating a more 
just, free and prosperous world". Building upoŶ�DĂƐŽŶ͛Ɛ�ůŽŶŐ-held commitment to graduating 
engaged citizens, in 2014, Mason introduced its current strategic plan which emphasizes 
innovative learning, community building, and a diverse academic community, all of which are 
core to the Transformative Education QEP vision and goals. 
 

1. Diversity   
�ŝǀĞƌƐŝƚǇ�ŝƐ�ŽŶĞ�ŽĨ�DĂƐŽŶ͛Ɛ�ĐŽƌĞ�ǀĂůƵĞƐ�ĂŶĚ�ƌĞĐĞŶƚůǇ�DĂƐŽŶ�ǁĂƐ�ŶĂŵĞĚ�ĂƐ�ƚŚĞ�ŵŽƐƚ�ĚŝǀĞƌƐĞ�
university in the state of Virginia (U.S. News and World Report, 2021). U.S. News considered the 
proportion of minority students and the mix of groups in the overall student body. As an 
institution we encourage our faculty, staff, students and community to offer and engage 
ĚŝĨĨĞƌĞŶƚ�ƉĞƌƐƉĞĐƚŝǀĞƐ͕�ĂŶĚ�ĂĚǀĂŶĐĞ�ĂŶ�ŝŶĐůƵƐŝǀĞ�ůĞĂƌŶŝŶŐ�ĞŶǀŝƌŽŶŵĞŶƚ͘�DĂƐŽŶ͛Ɛ�ĐŽŵŵŝƚŵĞŶƚ�ƚŽ�
diversity and the goals of the strategic plan continues to strengthen our community and as of 
2020, Mason identifies as a majority minority institution. International student enrollment saw 
a 25% increase between 2015 and 2019. In the state of Virginia, Mason ranked 3rd among 
seven universities in diversity of full-time instructional faculty. Moreover, a little more than half 
of Mason students are female (52.4%) and almost half classify themselves as minority (47.1%).  
Mason strives to create an environment that supports faculty while encouraging innovation 
among its faculty.   
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Exhibit 2. George Mason Ethnic Diversity of Students 

 
2. Student Access and Mason ADVANCE 
In addition to our commitment to diversity, Mason has a long-established commitment to 
college access and inclusion. The Transformative Education QEP seeks to support the mission, 
vision, and values of George Mason University by prioritizing inclusive excellence and 
accessibility in the implementation of the QEP. In 2017 Mason announced a new partnership 
with Northern Virginia Community College called ADVANCE. The goal of ADVANCE is to assist 
the roughly 3,000 students that transfer from NOVA to Mason each year in completing their 
undergraduate degree in four years.  

3.  Enrollment 
George Mason University capitalizes on its location in the National Capital region. It 
distinguishes itself not only as an inclusive academic community, but one committed to 
producing engaged citizens. George Masons seeks to provide a transformative learning 
experience and view diversity as a strength that the institution cultivates. Therefore, the topic 
of the QEP leverages the access afforded by being positioned in the D.C. Metropolitan area as 
well as a demographic composition that is consistent with and representative of the student 
population at George Mason University.  
 
Exhibit 3. George Mason University Enrollment Trends by Ethnicity 
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Between 2016 and 2020, enrollment has risen consistently, from 35,189 to 39,032, including an 
increase of 778 students in Fall 2020 during a global pandemic. Exhibit 2 shows the 
undergraduate enrollment trends, reflecting growth in freshman and sophomore enrollments in 
particular. Of the total student enrollment in Fall 2020, undergraduate students comprise 
69.1% (25,489), graduate students comprise 29.2% (10,797), and law students comprise 1.6% 
(601). In-state students make up 81.3% of the population. 
 
Exhibit 4. George Mason University Enrollment Trends by Class Level 
 

 
Of the overall undergraduate population, 67.8 (26,486) were enrolled full-time in the fall of 
2020. A little more than 10% (4,183) students are first-generation. In March 2021, Mason 
received National Honor for commitment to First-Generation Student Success, as an initiative of 
E�^W�͛Ɛ�^ƚƵĚĞŶƚ��ĨĨĂŝƌƐ��ĚŵŝŶŝƐƚƌĂƚŽƌƐ�ŝŶ�,ŝŐŚĞƌ��ĚƵĐĂƚŝŽŶ�ĂŶĚ�ƚŚĞ�^ƵĚĞƌ�&ŽƵŶĚĂƚŝŽŶ͘ 
 
The Transformative Education QEP aligns with and responds to our unique standing as an 
emerging research university in a thriving metropolitan area that continues to become 
increasingly diverse. As our student population continues to grow, it is imperative that 
opportunities for community and civic engagement are provided and supported so Mason can 
fulfill its mission to be a leader in the region. Furthermore, it is imperative that students of all 
backgrounds are grounded through anti-racist courses to empower their work in the 
community as change agents.    

F. QEP Development Committee Process 

As previously stated, the entirety of our QEP topic selection and development process occurred 
during a time of political discord and racial tension amid a world-wide pandemic. Our 
community continues to reckon with the consequences of the violent 2017 clashes in 
Charlottesville, VA, and we continue to engage in ongoing discourse about Confederate statues. 
Further, in Fall 2020, our country was embroiled in a contentious presidential election that 
further illuminated racial inequalities in voting practices. And, on January 6th, 2021, in our own 
backyard, the United States Capitol building was violently breached by protestors. These 
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incidents serve to reaffirm our institutional resolve and commitment to the Transformative 
Education QEP and to the important work it will support.  
 
Amidst all the socio-political challenges, we also continued to work almost entirely online 
during the 2020-2021 academic year due to health concerns about COVID-19. While the 
development of the QEP in this context was not without challenges, the advancement of virtual 
platforms enhanced our capacity for large-scale meetings and coordination. In a fortuitous way, 
this yielded a significant degree of participation and engagement throughout the process 
wherein a wider swath of stakeholders could be effectively represented and participate in the 
development of the QEP. The meetings were very well attended, and the members were highly 
engaged, which further exemplifies their alignment with the topic.  
 

1.  Development Timeline 
The following section provides a timeline for the QEP Development, from the summer of 2019 
up to submission.  
 
The QEP Development Committee was co-chaired by Kristen Wright, the Director of Civic 
�ŶŐĂŐĞŵĞŶƚ͕�ĂŶĚ��ƌ͘�:ƵƐƚŝŶ�^ƵƚƚĞƌƐ͕�^��^�K��&ĂĐƵůƚǇ�&ĞůůŽǁ͘��ĞĂŶƐ�ĨƌŽŵ�ĞĂĐŚ�ŽĨ�DĂƐŽŶ͛Ɛ�
schools and colleges recommended individuals to represent their school/college on the QEP 
Development Committee. We also identified representatives from across other campus units to 
join the Development Committee. These units included offices such as University Life, Social 
Action and Integrative Learning (SAIL), Institutional Effectiveness and Planning, and our 
graduate and undergraduate student populations. The committee selection process resulted in 
a 32-member QEP Development Committee that was both diverse as well as representative of 
stakeholders across the university (Appendix IV). The Co-Chairs and the Reaffirmation 
Leadership Team were intentional in ensuring the diversity of the committee, varying position 
levels/roles, and the inclusion of both undergraduate and graduate students.  
 
In early October 2020, the QEP Development Committee began its work by soliciting input from 
the university community, exploring the range of activities that could be included within the 
QEP, researching best practices for implementation of the topic and considering unique 
institutional contexts in order to adapt best practices to align with the strengths and needs of 
the university and community. During this time, the committee members met to become 
familiar with each other, to understand more clearly how the QEP relates to SACSCOC 
accreditation, and to begin general discussions on the topic. Committee members assisted in 
identifying critical stakeholders and campus feedback opportunities, which informed an 
outreach plan for the remainder of the academic year. Monthly QEP Committee meetings 
occurred in the fall to augment this agenda while simultaneously informing committee 
members of updates related to overlaps and collaborations with other university committees 
and initiatives as they become more developed and formalized, including the ARIE Task Force.  
 
In January 2021, a contingency of the larger committee that were experienced with writing 
learning outcomes met for an intensive deep dive to frame expectations and prepare for 
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forthcoming subcommittee work. During the spring 2021 semester, four subcommittees were 
identified and populated from the larger committee to address the following topics: Faculty 
Development, Student Experiences, Community Engagement, and Assessment. Each 
subcommittee was comprised of four to six members depending on need and related expertise 
and was coordinated by the QEP Co-Chairs (Appendix I).  
 
Between October 2020 and April 2021, QEP Committee members conducted more than 30 
information sessions with campus departments and stakeholders (Appendix III). This included 
focus groups with undergraduate and graduate students and presentations at key campus 
forums such as Academic Council and Graduate Council. The Co-Chairs presented a campus-
wide Town Hall to update the community on QEP developments. This was a recorded event 
that, along with other presentations, was posted on the QEP website for public viewing. 
Continued efforts were made to disseminate updates through university channels including the 
WƌŽǀŽƐƚ͛Ɛ�ŶĞǁƐůĞƚƚĞƌ�ĂŶĚ�ŽƚŚĞƌ�ǀĞŶƵĞƐ͘�dŚĞ�ĨŽƵƌ�ƐƵďĐŽŵŵŝƚƚĞĞƐ�ŵĞƚ�ƌĞŐƵůĂƌůǇ�ĚƵƌŝŶŐ�ƚŚĞ�^ƉƌŝŶŐ�
2021 semester to implement initiatives, garner information pertaining to each topic, and 
coordinate external visits with peer institutions and meetings with the Office of Institutional 
Effectiveness and Planning (OIEP). This was all centrally coordinated by the QEP Co-Chairs, with 
a focus on generating content for the QEP writing phase in Summer 2021.  
 
In May 2021, a summer writing group was formed, consisting of four faculty members and 
three administrative faculty, including the two QEP Co-Chairs (Appendix I).  They were tasked 
with incorporating the accrued feedback into a workable plan in conjunction with the content 
provided by the four subcommittees. This was informed by best practices observed during the 
2020 SACSCOC Annual Conference, virtual visits with peer institutions, and related online 
research. The summer intensive writing concluded in August 2021 with a deliverable draft for 
feedback from the members of the QEP Development Committee. The QEP Development 
Committee, along with all collaborators named in the plan, provided feedback in early August. 
Their comments and suggestions were incorporated, and a revised draft was then presented to 
the RLT for additional feedback.  
 
The revised draft of the QEP was completed by the end of September 2021. To ensure access to 
and receive feedback from the university at-large, the revised draft was posted on the QEP 
website and formally announced through the Provost Newsletter on October 1st. The draft was 
accessible for viewing until November 1st and feedback was elicited through an online survey 
tool. The survey yielded a range of responses, from offering support for the initiative to asking 
questions about implementation and even suggestions like including additional information 
about history of racism. The feedback was aggregated and incorporated into the draft by a 
subgroup of the QEP Development Committee and the Co-Chairs during the first week of 
November. The entire QEP Development Committee had access to the updated draft and were 
encouraged to provide feedback during this period as well. This was occurring simultaneously 
with feedback culled from continued meetings with individual departments and units and other 
initiatives, as evidenced in the Campus Planning Activities and Meetings table in Appendix III.  
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During the Fall 2021 semester, the QEP Development Committee continued to meet on a 
monthly basis and conducted numerous outreach initiatives such as online presentations to 
multiples units and programs, listening sessions with students, and utilized kiosks in the 
Johnson Center to distribute materials and answer any questions about the QEP. Regular 
ƵƉĚĂƚĞƐ�ĐŽŶƚŝŶƵĞĚ�ƚŽ�ďĞ�ƉŽƐƚĞĚ�ŽŶ�ƚŚĞ�Y�W�ǁĞďƐŝƚĞ�ƚŚƌŽƵŐŚ�ĐŽŽƌĚŝŶĂƚŝŽŶ�ǁŝƚŚ�ƚŚĞ�WƌŽǀŽƐƚ͛Ɛ�
office to expand communication to a broader base of constituents. A detailed accounting of 
these events is listed in the QEP Marketing and Publicity Efforts table in Appendix III. 
  
The Co-Chairs also continued to consult with the Office of Institutional Effectiveness and 
Planning (OIEP) for current data from recent surveys, such as the Graduating Senior Survey and 
Academic Advising, as well as other current data such as enrollment numbers and diversity 
indicators. Due to the continued growth and shifting demographics both within our institution 
as well as the surrounding region, we will continue to be data-driven in our planning and 
implementation of the QEP program outcomes. 
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III. Desired Outcomes 

 
At the same time as the Mason community was providing feedback on the QEP, our institution 
ůĂƵŶĐŚĞĚ�ƚŚĞ�WƌĞƐŝĚĞŶƚ͛Ɛ�dĂƐŬ�Force for Anti-Racism and Inclusive Excellence. As discussions of 
how this QEP, focused on community and civic engagement, should be implemented during 
both the COVID-19 pandemic and our institutional commitment to equity and racial justice, it 
became evident that connecting community engagement to anti-racism and inclusive 
excellence needed to be a core component of our vision and strategy. 
 
�Ɛ�ǁĞ�ŐƌŽǁ�DĂƐŽŶ͛Ɛ�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ�ĂŶĚ�ĞŶŐĂŐĞ�ŝŶĐƌĞĂƐŝŶŐ�ŶƵŵďĞƌƐ�ŽĨ�ƐƚƵĚĞŶƚƐ�ĂŶĚ�ĨĂĐƵůƚǇ�ŝŶ�
this high impact experience, the QEP Development Committee committed to aligning our 
ƉŚŝůŽƐŽƉŚǇ�ŽĨ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ�ǁŝƚŚ�DĂƐŽŶ͛Ɛ�ĂŶƚŝ-racism and inclusive excellence plans. 
dŚŝƐ�ŝŶƚĞŶƚŝŽŶĂů�ĂůŝŐŶŵĞŶƚ�ůĞĚ�ƚŽ�ƚŚĞ�ǀŝƐŝŽŶ�ŽĨ�͞ĂŶƚŝ-ƌĂĐŝƐƚ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ͟�ǁŚŝĐŚ�ŝƐ�Ă�
developmental and active process grounded in civic knowledge, civic identity, and civic actions. 
 

A. Vision and Goals of the QEP 

The QEP Development Committee spent significant time working through a vision of what 
͞ĂŶƚŝ-ƌĂĐŝƐƚ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ͟�ĐĂŶ�ĂŶĚ�ƐŚŽƵůĚ�ůook like at Mason by conducting listening 
sessions with students and faculty, as well as engaging in lively and important discussions as a 
committee. In the end, the committee developed the following definition of anti-racist 
community engagement: 
 

Active and intentional collaboration between institutions of higher education and their larger 
communities to identify and dismantle systems, structures, policies and attitudes that 

perpetuate racism. Collaboration acknowledges history, centers power redistribution, and 
prioritizes the mutually beneficial exchange of knowledge and resources in the context of 

authentic partnership and reciprocity. 
 
In the midst of both a global movement for social justice and during our own institutional 
process, the QEP aims at establishing community engagement as a core value and developing 
experiences and curriculum that, in alignment with the Mason Impact initiative, will develop 
engaged citizens, and well-rounded scholars, who are prepared to act.  
 
dŚĞ�ǀŝƐŝŽŶ�ĨŽƌ�DĂƐŽŶ͛Ɛ�͞dƌĂŶsformative Education through Anti-Racist Community 
�ŶŐĂŐĞŵĞŶƚ͟�Y�W�ŝƐ͗ 
 
By embedding community and civic engagement into academic and co-curricular experiences, 
we will equip students with the knowledge, skills, and attitudes to understand themselves as 

agents of change, identify and disrupt racist practices, and work collaboratively towards 
positive social change. 
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In order to achieve the vision and mission for this Transformative Education QEP, the QEP 
Development Committee set the following three goals.  
 
QEP Goals 

1. �ƵŝůĚ�DĂƐŽŶ͛Ɛ�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ�ƚŽ�ƐƵƉƉŽƌƚ�ĂŶƚŝ-racist community engagement and civic 
learning 

2. �ǆƉĂŶĚ�ƐƚƵĚĞŶƚƐ͛�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƌĂĐŝƐŵ�ĂŶĚ�ĂŶƚŝ-racism through community and civic 
engagement 

3. Increase the opportunities for students to participate in anti-racist community engaged 
courses and research experiences by investing in faculty training and curriculum 
development 

B. Desired QEP Outcomes 

The QEP Outcomes were identified by the Development Committee as core metrics that will 
demonstrate the institutional change at Mason resulting from the successful implementation of 
the Transformative Education through Anti-Racist Community Engagement QEP. Each of the 
following outcomes are mapped into the NSSE Civic Engagement Module, metrics iŶ�DĂƐŽŶ͛Ɛ�
Graduating Senior Survey, or will be tracked by counts of engaged programs and courses. In the 
assessment section of this QEP we will provide a detailed overview of outcomes and our 
assessment strategy. 
 
QEP Outcomes 

1. Opportunities for civic and community engaged learning are prevalent on campus 
2. Anti-racist community engagement and civic learning is embedded into undergraduate 

curriculum 
3. Faculty support undergraduate and graduate students in community engaged research 

and teaching 
4. Students who engage in community and civic learning are prepared for career and post 

baccalaureate study 

C. Desired Student Learning Outcomes 

The Transformative Education QEP Student Learning Outcomes were developed by the 
Assessment subcommittee of the QEP Development Committee with feedback and editing from 
the entire QEP Development Committee. As the focus of this QEP is the creation of a new 
ĐŽŶĐĞƉƚ�ŽĨ�͞ĂŶƚŝ-ƌĂĐŝƐƚ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ͕͟�ǁĞ�ƉƵůůĞĚ�ĨƌŽŵ�ƐĞǀĞƌĂů�ƚŚĞŽƌĞƚŝĐĂů�
frameworks and established rubrics to create a working pathway for learning anti-racist 
community engagement. 

1.  Theoretical Grounding 
The three theoretical frameworks that ground the Transformative Education student learning 
ŽƵƚĐŽŵĞƐ�ĂƌĞ�ƚŚĞ��ŝǀŝĐ�/ĚĞŶƚŝƚǇ�DŽĚĞů͕�,ĂƌƌŽ͛Ɛ��ǇĐůĞ�ŽĨ�>ŝďĞƌĂƚŝŽŶ͕�ĂŶĚ�ƚŚĞ�^ocial Change Model 
of Leadership Development. The Civic Identity Model is a well-known model in civic 
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engagement scholarship that depicts the developmental process of civic identity formation 
(Johnson, 2017). While this model does not explicitly engage race, or anti-racism, its overall 
progression from awareness to integration was foundational for the QEP learning outcome 
framework. 
 
,ĂƌƌŽ͛Ɛ��ǇĐůĞ�ŽĨ�>ŝďĞƌĂƚŝŽŶ�ŝƐ�Ă�ŵŽĚĞů�ƚŚĂƚ�ĐŽŵďŝŶĞƐ�ƚŚĞŽƌǇ͕�ĂŶĂůǇƐŝƐ͕�ĂŶĚ�ƉƌĂĐƚŝĐĂů�ĞǆƉĞƌŝĞŶĐĞ�
(Harro, 2000). The Cycle of LŝďĞƌĂƚŝŽŶ�ĚĞƐĐƌŝďĞƐ�Ă�͞ĐǇĐůŝĐĂů�ƉƌŽĐĞƐƐ�ƚŚĂƚ�ƐĞĞŵƐ�ƚŽ�ŽĐĐƵƌ�ŝŶ�ŵŽƐƚ�
social change efforts, leading to some degree of liberation from oppression for those involved, 
ƌĞŐĂƌĚůĞƐƐ�ŽĨ�ƚŚĞŝƌ�ƌŽůĞƐ͘͟�dŚŝƐ�ŵŽĚĞů�ďĞŐŝŶƐ�ǁŝƚŚ�Ă�͞ǁĂŬŝŶŐ�ƵƉ͟�ƉŚĂƐĞ�ƚŚĂƚ�ŵĂǇ�ďĞ�Ă�ĐƌŝƚŝĐĂl 
incident that creates cognitive dissonance. We modeled the QEP learning outcomes with a 
similar process of moving forward from a critical incident of learning to initiating change. 
 
Finally, the Social Change Model (SCM) establishes leadership as a purposeful, collaborative, 
and values-based process that results in social change (Komives & Wagner, 2009). The Social 
�ŚĂŶŐĞ�DŽĚĞů�ĞŵƉŚĂƐŝǌĞƐ�͞ϴ��͛Ɛ͟�ĂƐ�ƚŚĞ�ǀĂůƵĞƐ�ĨŽƌ�ƚŚŝƐ�ŵŽĚĞů�ŽĨ�ůĞĂĚĞƌƐŚŝƉ�ĚĞǀĞůŽƉŵĞŶƚ͕�ĂŶĚ�
those values exist at the individual, group, and societal domains with the final value being 
change. The framework for our QEP student learning outcomes also emphasizes individual, 
group, and community values and learning, in alignment with the SCM. 
 

2.  Existing Rubrics 
The Assessment Committee spent the majority of the Spring 2021 semester reviewing existing 
community engagement measures and modifying these tools to fit our vision for anti-racist 
community engagement. The AAC&U VALUE Rubric for Civic Engagement and the IUPUI Civic 
Minded Graduate Rubric were foundational in establishing the civic knowledge, civic identity, 
and civic action domains for our learning outcomes. 
 

3.  Student Learning Outcome Framework 
The model below scaffolds civic knowledge, civic identity, and civic action at three different 
levels based on the duration of an engaged experience. Outcomes connected to the Exploring 
level are those related to short-term or one time engagement. The Developing Commitment 
domain is connected to semester-long engaged experiences, and the Transforming level is 
connected to multi-semester or multi-year opportunities for engaged learning. 
 
At the Exploring level students will be introduced to community engagement and anti-racism as 
separate ideas and will have the opportunity to explore knowledge, identity, and actions 
connected to each concept and to their own lived experience. At the Developing Commitment 
level students will begin to see connections between community engagement and anti-racism 
and also make connections to their academic study. At the Transforming level students will see 
anti-racist community engagement as a synthesized idea and apply that learning through an 
anti-racist community engaged experience. 
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Exhibit 5. Student Learning Outcomes for Transformative Education 
 

Student Learning Outcomes 
 

SLO 1: Civic Knowledge 
Students will connect discipline and course learning to community engagement and anti-racism. 
 
SLO 2: Civic Identity 
Students will commit to community engagement and anti-racism; commitment is derived from 
a sense of social responsibility and connection to community. 
 
SLO 3: Civic Action 
Students will work collectively to address a community issue and promote the public good. 
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Scaffolded Student Learning Outcomes 
 

Exploring Anti-Racist Community Engagement 
At the exploring level, students will:  
 

භ Recognize theories and approaches to community engagement and anti-racism (Civic 
Knowledge) 

භ Develop awareness of personal values and intersecting identities and how they shape 
perspectives (Civic Identity) 

භ Explore a wide variety of ways of working towards social change (Civic Action) 
 
Developing Commitment to Anti-Racist Community Engagement 
At the developing commitment level, students will: 
 

භ Connect theories and approaches to community engagement and anti-racism to 
personal and academic experiences (Civic Knowledge) 

භ Critically reflect on values and intersecting identities and how they connect to 
community engagement and anti-racism (Civic Identity) 

භ Enact personal and collective actions that positively impact a community issue or the 
public good (Civic Action) 

 
Transforming through Anti-Racist Community Engagement 
At the transforming level, students will: 
 

භ Apply knowledge of a particular community and/or issue through an engaged project or 
experience (Civic Knowledge) 

භ Establish commitment to community engagement and anti-racism that reflects an 
integrated sense of social responsibility and connection to community (Civic Identity) 

භ Collaborate with the community to analyze and take sustainable action to address 
injustices (Civic Action) 
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IV. Literature Review and Best Practices 

Cultivating civically engaged and anti-ƌĂĐŝƐƚ�ůĞĂĚĞƌƐ�ǁŚŽ�ĂƌĞ�ƉƌĞƉĂƌĞĚ�ƚŽ�ƚĂĐŬůĞ�ŽƵƌ�ǁŽƌůĚ͛Ɛ�
most pressing challenges has never been a more important mission for higher education than it 
is today. In addition to equipping students with knowledge pertaining to their field of interest 
ĂŶĚ�ĐĂƌĞĞƌ�ŐŽĂůƐ͕�'ĞŽƌŐĞ�DĂƐŽŶ�hŶŝǀĞƌƐŝƚǇ�ĂŝŵƐ�ƚŽ�ŐƌĂĚƵĂƚĞ�͞ĞŶŐĂŐĞĚ�ĐŝƚŝǌĞŶƐ�ĂŶĚ�ǁĞůů-
ƌŽƵŶĚĞĚ�ƐĐŚŽůĂƌƐ�ǁŚŽ�ĂƌĞ�ƉƌĞƉĂƌĞĚ�ƚŽ�ĂĐƚ͘͟� 
 
/Ŷ�ĂůŝŐŶŵĞŶƚ�ǁŝƚŚ�DĂƐŽŶ͛Ɛ�ĐŽŵŵŝƚŵĞŶƚ�ƚŽ�ďŽƚŚ�ƚŚĞ�ƉƵďůŝĐ�ƉƵƌƉŽƐĞƐ�ŽĨ�ŚŝŐŚĞƌ�ĞĚƵĐĂƚŝŽŶ�ĂŶĚ�
graduating career-ready students, the Transformative Education through Anti-Racist 
Community Engagement QEP will allow Mason to leverage the strengths of critical community-
based learning and integrate focus on anti-racism in order to prepare students to be agents of 
positive social change in an increasingly complex society.  
 

 A. Why Community Engagement and Civic Learning? 

/Ŷ�͞���ƌƵĐŝďůĞ�DŽŵĞŶƚ͟�ƉƵďůŝƐŚĞĚ�ŝŶ�ϮϬϭϮ͕�ĂƵƚŚŽƌƐ�ŝƐƐƵĞĚ�Ă�ĐĂůů�ƚŽ�ĂĐƚŝŽŶ�ĨŽƌ�ŝŶƐƚŝƚƵƚŝŽŶƐ�ŽĨ�
higher education to reprioritize the public purposes of higher education citing the pivotal role 
that education plays in building civic vitality (National Task Force, 2012, p. 2). In this report, a 
clear case is made that a robust civic learning agenda in higher education does not just benefit 
ƐƚƵĚĞŶƚƐ͘��ƵƚŚŽƌƐ�ƐƵŐŐĞƐƚ�͞ƚŚĞ�ŵŽƌĞ�ĐŝǀŝĐ-oriented that colleges and universities become, the 
greater their overall capacity to spur local and global economic vitality, social and political well-
being, and collective action to address public problems (National Task Force, 2012, p. 2). The 
report further situates the importance of embedding civic learning into curricular experiences 
in order to engage all students in intentional civic learning that is connected to their academic 
study (National Task Force, 2012, p. 10). 
 
Curricular community engagement, also known as community-based learning or service-
learning, provides higher education institutions with a way to live out this public purpose and 
also graduate students that are prepared to interact with their community and environment 
(Johnson, 2015). Beyond its connection to the development of democratic values and practices, 
participation in service-learning and community engagement is connected to improvements in 
ƐƚƵĚĞŶƚƐ͛�ĐƵƌƌĞŶƚ�ĂŶĚ�ĨƵƚƵƌĞ�ĐŝǀŝĐ�ĐŽŵŵŝƚŵent, grade point average, retention, leadership 
skills, self-confidence, critical thinking, and interpersonal skills (Astin & Sax, 1998). 
 
Student involvement in community engagement during higher education also contributes to 
their sense of civic identity, capacity for socially responsible leadership, and their development 
of a lifelong commitment to civic engagement (Dugan & Komives, 2010; Johnson, 2017). 
Student participation in service-learning and community engagement opportunities across and 
beyond the curriculum increases the likelihood that students will be adequately prepared not 
only for their chosen careers but also for contributing meaningfully as responsible citizens.  
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B. Limits of Traditional Models of Community-Based Learning 

While the research on the benefits of community-based learning demonstrates the many ways 
students grow through service participation, a significant body of literature critiques traditional 
ŵŽĚĞůƐ�ŽĨ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ�ĂŶĚ�ĂƌƚŝĐƵůĂƚĞƐ�ĐŽŶĐĞƌŶƐ�ƚŚĂƚ�ŝƚ�ĂŵŽƵŶƚƐ�ƚŽ�͞ĨŽƌĐĞĚ 
ǀŽůƵŶƚĞĞƌŝƐŵ͕͟�Žƌ͕�ŝŶ�ǁŽƌƐƚ�ĐĂƐĞƐ͕�Ă�ƉĞƌǀĞƌƐĞ�ĞǆƉĞƌŝŵĞŶƚ�ŝŶ�͞ǁĞĞŬĞŶĚ�ǀŽůƵŶƚĞĞƌ�ǁĂƌƌŝŽƌƐ͟�ďĞŝŶŐ�
ĞǆƉŽƐĞĚ�ƚŽ�͞ƚŚĞ�ƵŶŬŶŽǁŝŶŐ�ƵŶĚĞƌƉƌŝǀŝůĞŐĞĚ͟�;&ŽƌďĞƐ͕�'ĂƌďĞƌ͕�<ĞŶƐŝŶŐĞƌ͕�Θ�^ůĂŐƚĞƌ͕�ϭϵϵϵ͕�ƉƉ͘�
162, 165).  
 
Traditional models of community-based learning are ofteŶ�ƐĞĞŶ�ĂƐ�͞ĚŝƐƚƌĞƐƐŝŶŐ͟�;&ŽƌďĞƐ͕�
Garber, Kensinger, & Slagter, 1999, p. 162) because they are typically problem-driven, 
͞ĞƋƵĂƚŝŶŐ�ĚŝĨĨĞƌĞŶĐĞ�ǁŝƚŚ�ĚĞĨŝĐŝĞŶĐǇ͟�;&ŽƌďĞƐ͕�'ĂƌďĞƌ͕�<ĞŶƐŝŶŐĞƌ͕�Θ�^ůĂŐƚĞƌ͕�ϭϵϵϵ͕�Ɖ͘�ϭϲϯͿ�
rather than examining problematic systems and structures for root causes of social inequities 
;'ŝŶǁƌŝŐŚƚ�Θ��ĂŵŵĂƌŽƚĂ͕�ϮϬϬϮͿ͘�dŚĞƐĞ�ƚƌĂĚŝƚŝŽŶĂů�ŵŽĚĞůƐ�͞ŽďƐĐƵƌĞ�ŽƵƌ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ͟�ŽĨ�
social injustice, leading those who participate in service-learning to blame individuals and 
ĐŽŵŵƵŶŝƚŝĞƐ�͞ƌĂƚŚĞƌ�ƚŚĂŶ�ƚŚĞ�ŽƉƉƌĞƐƐŝǀĞ�ĞŶǀŝƌŽŶŵĞŶƚƐ͙ƐŽĐŝĂů�ĂŶĚ�ĞĐŽŶŽŵŝĐ�ƉĂƚƚĞƌŶƐ͟�ƚŚĂƚ�
support and sustain structurally oppressive forces (Ginwright & Cammarota, 2002, p. 85).  
 
Overall, traditional models are often seen as paternalistic and as reinforcing and reproducing 
status quo systems of inequity (Levinson, 1990; McBride, Brav, Menon, & Sherraden, 2006; 
WŽŵƉĂ͕�ϮϬϬϮ͖�^ůĞĞƚĞƌ͕�ϮϬϬϬͿ͘�DŝƚĐŚĞůů�;ϮϬϬϴͿ�ĐŽŶĐůƵĚĞƐ�ƉŽŝŐŶĂŶƚůǇ͕�͞tŝƚŚŽƵƚ�ƚŚĞ�ĞǆĞƌĐŝƐĞ�ŽĨ�
care and consciousness, drawing attention to root causes of social problems, and involving 
students in actions and initiatives addressing root causes, service-learning may have no impact 
ďĞǇŽŶĚ�ƐƚƵĚĞŶƚƐ͛�ŐŽŽĚ�ĨĞĞůŝŶŐƐ͟�;Ɖ͘�ϱϭͿ͘� 

 

C. Critical Service-Learning 

The Transformative Education through Anti-Racist Community Engagement will leverage the 
strengths of critical service-learning pedagogy in the implementation of our plan to move 
beyond the limits of traditional service experiences and avoid perpetuating stereotypes or 
harms in the community. Critical service-learning (CSL) asks higher education institutions to 
abandon traditional models of community engagement that prioritize the student experience 
over community need and that run the risk of entrenching privileged students in systems of 
privilege (Brown, 2001), preserving systems and structures of inequity.  
 
CSL prioritizes redistribution of power, developing authentic relationships with community, and 
working from a social change perspective (Mitchell, 2008). The CSL framework equips 
individuals with the ability to become aware of and question social systems, reflect and analyze 
their experiences, to inspire action and change (Ginwright & Cammarota, 2002). A main goal of 
CSL is deep analysis of power, privilege, and oppression, supporting sustained questioning of 
the status quo (Mitchell, 2008). CSL reorients participants to move beyond individual change 
and work toward a transformation of inequitable structures and systems (Rosenberger, 2000).  
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In critical models of service-learning, institutions of higher education and their surrounding 
communities are not separate entities. They are a whole system working together in a mutually 
beneficial interaction that allows for improvement and advancement for both (Mitchell, 2008). 
CSL seeks to create authentic relationships between and among students, the institution, and 
the communities with and in which it operates. CSL asks educators and community 
organizations to engage in a substantial and sustained dialogue about ways to work together to 
identify and address issues that their communities face and to employ educational activities in 
that process for more effective service-learning (Brown, 2001). It works to cultivate civically 
ĞŶŐĂŐĞĚ�ůĞĂĚĞƌƐ�ǁŚŽ�ĂƌĞ�ƉƌĞƉĂƌĞĚ�ƚŽ�ƚĂĐŬůĞ�ƚŚĞŝƌ�ĐŽŵŵƵŶŝƚŝĞƐΖ͕�ĂŶĚ�ƚŚĞ�ǁŽƌůĚ͛Ɛ͕�ŵŽƐƚ�ƉƌĞƐƐŝŶŐ�
challenges (Mitchell, ϮϬϬϴͿ͘�/ŶĚĞĞĚ͕�tĂŶŐ�ĂŶĚ�ZŽĚŐĞƌƐ͛�;ϮϬϬϲͿ�ƐƚƵĚǇ�ƐŚŽǁƐ�ƚŚĂƚ�Ă�ĐƌŝƚŝĐĂů�
approach to service learning facilitates the growth of more complex thinking and reasoning 
skills than traditional approaches. Without a critical framework, community engagement can 
lead to the reinforcement of stereotypes, and entrenchment into known privileges, and 
unintended harm. 
 

D. Anti-Racism and Community Engagement 

In the summer of 2020, the President of George Mason University announced the 
establishment of the Anti-Racism and Inclusive Excellence (ARIE) Task Force. The vision of ARIE 
is to make Mason a model of anti-ƌĂĐŝƐŵ�ĂŶĚ�ŝŶĐůƵƐŝǀŝƚǇ�ĂŶĚ�ƚŽ�͞ŝŵƉůĞŵĞŶƚ�ĞĨĨĞĐƚŝǀĞ�ƐǇƐƚĞŵƐ͕�
ƉƌĂĐƚŝĐĞƐ͕�ĂŶĚ�ƚƌĂĚŝƚŝŽŶƐ�ƚŚĂƚ�ĞƌĂĚŝĐĂƚĞ�ƌĂĐŝƐŵ�ĂŶĚ�ďŝŐŽƚƌǇ�Ăƚ�DĂƐŽŶ͘͟��Ɛ�ƚŚĞ�Y�W��ĞǀĞůŽƉŵĞŶƚ�
Committee reviewed the best practices of our peer institutions and the benefits of critical 
service-learning approaches, we determined that a focus on critical service-learning alone was 
not enough, and that community engagement at Mason must also prioritize anti-racism. 
 
Critical approaches to service-learning and community engagement encourage student 
participants to identify as active agents of change, and incorporate assignments that allow 
participants to challenge stereotypes and cultural deficiency notions. Through critical 
approaches, students are in a position to better understand their civic identity and sense of self 
as well as where they stand in relation to others and their environment. Incorporating explicit 
goals and values of anti-racism into service-learning, then, has the potential to move 
community engagement into a critical space of questioning and disrupting status quo systems 
and structures of injustice. George Mason University is particularly well-poised to move in this 
direction. 
 
Civic engagement and service-learning can be powerful tools to engage students in experiential 
education, critical reflection, and meaningful dialogue around issues of racism and how to be 
anti-racist. Experiences can be designed intentionally to move students through a modified civic 
identity model framework through exploration, developing commitment, and 
transformation. DĂƌƵůůŽ�;ϭϵϵϵͿ�ƌĞĨĞƌĞŶĐĞƐ�ƚŚĞ�͞ƌĞǀŽůƵƚŝŽŶĂƌǇ�ƉŽƚĞŶƚŝĂů͟�ŽĨ�ƐĞƌǀŝĐĞ-learning and 
ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ�ŝĨ�͞ŝŵƉůĞŵĞŶƚĞĚ�ƉƌŽƉĞƌůǇ͕͟�ƐƵŐŐĞƐƚŝŶŐ�ƚŚĂƚ these pedagogies can lead 
campuses to institutionalize justice-oriented, anti-racist change (p. 22).  
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As discussed above, traditional models of service-learning are deficient, can cause harm in 
many ways, and will not lead to the revolution Marullo (1999) references, and yet, critical 
approaches have not, to date, taken on an explicitly anti-racist stance in their social justice 
ŽƌŝĞŶƚĂƚŝŽŶ͘�EŽǁ�ŝƐ�ƚŚĞ�ƚŝŵĞ�ƚŽ�ŚĂƌŶĞƐƐ�ƚŚĞ�ŶĂƚŝŽŶ͛Ɛ�ĞŶĞƌŐǇ�ĂƌŽƵŶĚ͕�ĂŶĚ�ĚĞĚŝĐĂƚŝŽŶ�ƚŽ͕�ĂŶƚŝ-
racism.  
 

E. Benefits of Anti-Racist Community Engagement 

At George Mason University we are defining anti-ƌĂĐŝƐƚ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ�ĂƐ͕�͞�ĐƚŝǀĞ�ĂŶĚ�
intentional collaboration between institutions of higher education and their larger communities 
characterized by (1) a focus on recognizing and dismantling systems, structures, policies and 
attitudes that perpetuate racism; and (2) authentic partnership that acknowledges history, 
centers power redistribution, and prioritizes the mutually beneficial exchange of knowledge 
ĂŶĚ�ƌĞƐŽƵƌĐĞƐ͘͟�dŚŝƐ�ĚĞĨŝnition provides a framework for partnership, engagement, and 
education for our students and faculty that attends to anti-racism even when racial justice is 
not an explicit focus. 
 

1. Benefits for Students 
Students engaged in critical community engagement experience outcomes including increased 
academic achievement, civic responsibility, greater self-esteem, enhanced empathy, better 
problem-solving skills, and deepened political efficacy (Wade, 2001). Mason students may learn 
to better appreciate diversity or find more opportunities for future careers. Mason students will 
also benefit by developing their critical consciousness (Mitchell, 2008). 
 
Yet, above all these, an anti-racist service-learning and community engagement agenda will 
allow Mason students to be agents of change, capable of taking meaningful, political action 
alongside communities. Mason students will find themselves immersed in understanding 
structural problems and creatively and collaboratively finding systemic solutions (Wade, 2001). 
EngaginŐ�ŝŶ�ƚŚŝƐ�ǁŽƌŬ�ŵĂǇ�ŵŽǀĞ�DĂƐŽŶ�ƐƚƵĚĞŶƚƐ�ƚŽ�ĚĞǀĞůŽƉ�ƚŚĞ�͞ƐŬŝůůƐ͕�ŬŶŽǁůĞĚŐĞ͕�ĂŶĚ�
ĂƚƚŝƚƵĚĞƐ�ƚŚĞǇ�ŶĞĞĚ�ƚŽ�ƉĂƌƚŝĐŝƉĂƚĞ�ŝŶ�ŝŵƉƌŽǀŝŶŐ�ƚŚĞ�ůĂƌŐĞƌ�ƐŽĐŝĞƚǇ͟�;tĂĚĞ͕�ϮϬϬϭ͕�Ɖ͘�ϮͿ͘� 
 
In alignment with best practices for engaged learning, the Transformative Education through 
Anti-Racist Community Engagement QEP will focus on expanding opportunities for anti-racist 
community engaged learning that is either embedded in course curriculum or offered as a paid 
experience. Implementing experiences that allow students to either earn credit or earn an 
income as part of their engagement removes financial barriers to participation for students and 
aligns with our values as an institution. High impact student learning experiences should not 
just be available for students without financial need; they should be accessible to all student 
populations. 
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2. Benefits for Faculty 
There is significant research that demonstrates benefit for faculty who participate in 
community engaged teaching and research. In a 2005 study, Pribbenow found six primary 
impacts of service-learning pedagogy for faculty. Those six positive impacts include: more 
meaningful engagement and commitment to teaching, deeper connection and relationships 
with students, enhanced knowledge of student learning processes, increased use of 
constructivist teaching and learning, improved communication of theories, and greater 
involvement in a community of teachers and learners (Pribbenow, 2005). This literature 
suggests that Mason faculty will learn new ways to support students in their growing 
understanding of equity and justice as well as in their desire to realize possibilities for change.  
Mason faculty may find new opportunities to extend their research in and with communities 
and may have new access points for developing their research agendas in explicitly anti-racist, 
ĚĞĐŽůŽŶŝǌŝŶŐ�ǁĂǇƐ͕�ƚŽǁĂƌĚ�ŐŽĂůƐ�ŽĨ�͞ĞƌĂĚŝĐĂƚŝŽŶ�ŽĨ�ƚŚĞ�ĐǇĐůĞƐ�ŽĨ�ĚĞƉĞŶĚĞŶĐĞ�ĂŶĚ�ŽƉƉƌĞƐƐŝŽŶ͟�
(Mitchell, 2008, p. 54) that traditional research often reproduces.  
 
Research on participation of faculty in community engagement demonstrates the importance 
of centralized institutional support through training, funding, and administrative assistance 
(Russell-Stamp, 2015). This institutional support is critical for removing barriers to participation 
and for demonstrating to faculty that community engagement is valued by the institution.  
 

3. Benefits for the Community 
To date, most research on community engagement has focused on the impacts on 
undergraduate students (Astin, Vogelgesang, Ikeda &Yee, 2000). The limited body of literature 
that has focused on the community partner experience emphasizes the tenets of critical 
service-learning (Mitchell, 2008) such as co-creation of knowledge, reciprocity and the 
centering of community voice (George-Paschal, Hawkins & Graybeal, 2019). As one of the main 
aims of the Transformative Education QEP is to prioritize community voice and mutual benefit 
at the center of engaged experiences, we believe that Mason community partners will benefit 
from this framework and the rejection of deficit models of engagement. Through an anti-racist 
approach to community engagement, structures and systems are examined to better 
understand and address injustice. Mason community partners and their stakeholders will be full 
partners in social justice action, capable of contributing valuable expertise and knowledge, 
rather than impediments who are only needed to sign waivers or timecards. Community 
organizations will have a voice in the vision of community engagement at Mason and a role as 
co-educators for students. University-based research and resources will be harnessed and 
leveraged to prioritize the needs identified by communities and constituents.  
 

F. Best Practices 

^ŝŶĐĞ�ƚŚĞ�ůĂƚĞ�ϭϵϵϬ͛Ɛ�ŵĂŶǇ�ĐŽůůĞŐĞƐ�ĂŶĚ�ƵŶŝǀĞƌƐŝƚŝĞƐ�ŚĂǀĞ�ďĞŐƵŶ�ĐĞŶƚƌĂůŝǌŝŶŐ�ĐŽŵŵƵŶity 
engaged experiences. There are many models of successful initiatives that inform the 
development and design of our QEP. Wade (2001) identifies eight characteristics of successful 
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service-learning programs that are explicit in their social justice orientation: student-centered, 
collaborative, experiential, intellectual, analytical, multicultural, value-based, and activist. An 
explicitly anti-racist service-learning and civic engagement system must engage all of these 
characteristics in every aspect, including curriculum, practices, and policies. Anti-racist 
community and civic engagement must be anchored in an eagerness to question the status 
quo, and, in equitable partnership with communities, take concrete steps ʹ even politically 
unpopular ones ʹ against it (Wade 2001). 
 
Wade (2001) delineates between high-quality service-learning and service-learning that is 
oriented toward social (and, by extension, racial) justice by clarifying that the latter 
͞ĞŵƉŚĂƐŝǌĞƐ�ƐƚƵĚĞŶƚ�ŝŶŝƚŝĂƚŝǀĞ�ĂŶĚ�ĐŚŽŝĐĞ͕�ĐŽŵŵƵŶŝƚǇ�ǀŽŝĐĞ�ĂŶĚ�ŵƵůƚŝƉůĞ�ƉĞƌƐƉĞĐƚŝǀĞƐ͟�ĂƐ�ǁĞůů�
ĂƐ�͞ĞǆĂŵŝŶŝŶŐ�ůĂƌŐĞƌ�ƐƚƌƵĐƚƵƌĂů�ŝƐƐƵĞƐ�ĂŶĚ�ƚŚĞ�ƌŽůĞ�ƚŚĞǇ�ƉůĂǇ�ŝŶ�ĐƌĞĂƚŝŶŐ�ůŽĐĂů�ŶĞĞĚƐ�ĂŶĚ�
ƉƌŽďůĞŵƐ͟�;tĂĚĞ͕�ϮϬϬϭ�Ɖ͘�ϲͿ͘�dŚĞƐĞ�ƉƌĂĐƚŝĐĞƐ�ŵĂǇ�ƌĞƋƵŝƌĞ�Ă�ŐƌĞĂƚĞƌ�ŝŶǀĞƐƚŵĞŶƚ�ŽĨ�ƚŝŵĞ�ĂŶĚ�
resources on the part of an institution, as well as more patience in assessing whether efforts 
are making a difference. They may require that institutions redefine success to include 
perspectives of community members and organizations, rather than only considering from the 
perspective of bottom lines and academic outcomes. 
 
Anti-racist service-learning and civic engagement programs must create the conditions through 
ǁŚŝĐŚ�ĂƵƚŚĞŶƚŝĐ�ƌĞůĂƚŝŽŶƐŚŝƉƐ�ƚŚĂƚ�͞ŶĞŝƚŚĞƌ�ŝŐŶŽƌĞ�ƚŚĞ�ƌĞĂůŝƚŝĞƐ�ŽĨ�ƐŽĐŝĂů�ŝŶĞƋƵĂůŝƚǇ͙ŶŽƌ�ĂƚƚĞŵƉƚ�
to artificially homŽŐĞŶŝǌĞ͟�;DŝƚĐŚĞůů͕�ϮϬϬϴ͕�Ɖ͘�ϱϴͿ�ĂƌĞ�ĚĞǀĞůŽƉĞĚ�ĂŶĚ�ŵĂŝŶƚĂŝŶĞĚ͘�^ƵĐŚ�
relationships will demand that program policies and practices encourage educators and 
students to analyze and reconfigure power in the context of service-learning.  
 

G. Peer Research 

In addition to reviewing the literature for best practices, the QEP Development Committee 
conducted an extensive review of the programs, policies, and practices of our peer institutions 
to better understand successful models of campus community engagement. Research 
conducted by the members of the QEP Development Committee during Spring 2021 ranged 
from website reviews to virtual site visits with specific institutions. Appendix VI includes a list of 
the institutions we reviewed, highlighted best practices that informed our QEP, and the method 
of contact with each school. The insights and expertise regarding both successes and 
opportunities were valuable in the development of our QEP. 
 
As a result, the QEP Development Committee identified a handful of best practices that are in 
ĂůŝŐŶŵĞŶƚ�ǁŝƚŚ�ŵĂŶǇ�ŽĨ�ƚŚĞ�ĞůĞŵĞŶƚƐ�ŝŶ�tĞůĐŚ�ĂŶĚ�^ĂůƚŵĂƌƐŚ͛Ɛ�ϮϬϭϯ�ƌĞǀŝĞǁ�ŽĨ�ƵŶŝǀĞƌƐŝƚǇ�
community engagement centers. Those elements include: 
 

භ Budgeted institutional funds 
භ Administrative support 
භ Programming staff 
භ Faculty development 
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භ Faculty/leadership buy in 
භ Student leadership/decision making 
භ Assessment mechanism/procedures 
භ Full-time administrator 
භ Academic affairs reporting line 
භ Database/tracking system 
භ Adequate office space 
භ Define/designate courses 
භ Fund-raising mechanisms 
භ Communication/outreach 
භ Transportation coordination 
භ Cross-campus collaboration 
භ Course development grants 

 
In addition to the best practices noted above, we took note of the way in which our peer 
institutions implemented specific student programs and faculty development and highlighted 
the importance of paid student experience, curricular integration, faculty involvement in 
training, intentional community engagement through an advisory board or regular community 
conversations, and holding an annual engagement event.  
 
The QEP Development Committee moved forward with a plan for the Transformative Education 
QEP that is informed by the literature and best practices and that is also in alignment with 
DĂƐŽŶ͛Ɛ�ƵŶŝƋƵĞ�ŝŶƐƚŝƚƵƚŝŽŶĂů�ĐŽŶƚĞǆƚ�ĂŶĚ�ŶĞĞĚƐ͘ 
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V. Actions to be Implemented  

 
Providing students with transformative education through anti-racist community engagement 
and civic ůĞĂƌŶŝŶŐ�ĞǆƉĞƌŝĞŶĐĞƐ�ŝƐ�ƚŚĞ�ŵŝƐƐŝŽŶ�ŽĨ�'ĞŽƌŐĞ�DĂƐŽŶ�hŶŝǀĞƌƐŝƚǇ͛Ɛ�Y�W͘�tĞ�ǁŝůů�
collaborate with campus and community partners to enhance existing programs and launch 
new opportunities. The three overarching goals for this plan are to: 
 

ϭ͘��ƵŝůĚ�DĂƐŽŶ͛Ɛ�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ�ƚŽ�ƐƵƉƉŽƌƚ�ĂŶƚŝ-racist community engagement and civic 
learning 
2. EǆƉĂŶĚ�ƐƚƵĚĞŶƚƐ͛�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƌĂĐŝƐŵ�ĂŶĚ�ĂŶƚŝ-racism through community and 
civic engagement 
3. Increase the opportunities for students to participate in anti-racist community 
engaged experiences by investing in faculty training, research, and curriculum 
development. 

 
The actions outlined in the following section are connected to our overall QEP goals and 
grounded in best practices from the literature and examples from peer institutions. Themes 
identified from the research and conversations with peer institutions include the importance of: 
  

1. Connecting student experiences to academic study in order to promote reflection and 
learning 
2. The significance of implementing paid opportunities to ensure access across student 
populations 
3. The need for staff and infrastructure capacity to facilitate meaningful engagement 

 

A. Y�W�'ŽĂů�ϭ͗��ƵŝůĚ�DĂƐŽŶ͛Ɛ�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ�ƚŽ�ƐƵƉƉŽƌƚ�ĂŶƚŝ-racist community engagement 
and civic learning 

George Mason University, the largest public research university in Virginia with multiple 
campuses across our region, will create a centralized home for community engagement that 
can facilitate internal and external collaboration. The newly launched Office of Community 
Engagement and Civic Learning (CECiL) will centralize academic support and resources, build 
staff capacity, elevate the visibility of community engagement at Mason and in our surrounding 
communities, and maintain a focus on anti-racism in those efforts. 
 
To provide students with transformative learning experiences connected to anti-racist 
community engagement, it is critical for Mason to build the infrastructure to support engaged 
learning and connections amongst faculty, community partners, and students (Welch & 
Saltmarsh, 2013). Through research and conversations with peer institutions, the importance of 
having an office with a Director and a sufficient number of staff to coordinate and manage 
university-community partnerships was evident. Eighty percent of four-year public institutions 
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in Virginia already have a dedicated center for community or civic engagement. Students, 
faculty, and community partners need clear pathways for engagement, communication, and 
support throughout the process to maximize learning and avoid causing harm in the 
community. By positioning the Office of Community Engagement and Civic Learning in 
academic affairs, we can maximize connection to all stakeholders to streamline communication 
and coordinate efforts across campus. 
 

1. Establish the Office of Community Engagement and Civic Learning 
As early as 1998, literature on institutional support for community engagement points to a 
community engagement unit, center, or office as the key organizational feature of a highly 
engaged campus (Etienne, 2012; Hollander, Saltmarsh, & Zlotkowski, 2002; Walshok, 1999; 
Zlotkowski, 1998).  
 
In a 2013 review of university community engagement centers, Welch & Saltmarsh identified a 
͞ƚŽƉ�ůŝƐƚ͟�ŽĨ�ĞƐƐĞŶƚŝĂů�ĐŽŵƉŽŶĞŶƚƐ�ŽĨ�ƚŚĞƐĞ�ĐĞŶƚĞƌƐ�ďĂƐĞĚ�ŽŶ�ŶĂƚŝŽŶĂů�ƐƵƌǀĞǇ�ƌĞƐƉŽŶƐĞƐ͘� 
 

1. Budgeted institutional funds 
2. Administrative support 
3. Programming staff 
4. Faculty development 
5. Faculty leadership/buy in 
6. Student leadership/decision making 
7. Assessment mechanism/procedures 
8. Full-time administrator 
9. Academic affairs reporting line 
10. Database/tracking system 
11. Adequate office space 
12. Define/designate courses 
13. Fund-raising mechanism 
14. Communication/outreach 
15. Transportation coordination 
16. Cross-campus collaboration 
17. Course development grants 

 
As we establish CECiL and its functions on campus, this list helps to inform priorities for 
successful institutionalization of community engagement at Mason. 
 
i. Hire Full Time Administrative and Programming Staff 
Funding, administrative support, and programming staff are the first priority for establishing 
the Office of Community Engagement and Civic Learning. As we conducted conversations with 
our peer institutions, we found that most of our peers have more than one staff member, and 
staff sizes range from one to sixteen. CECiL currently has a single Director, hired in 2019, who 
oversees all faculty development, course management, student programs, and has led the QEP 
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development process. To provide the necessary support for students, faculty, and community 
and to meet the goals established in this QEP, we will add two full time staff and a faculty 
fellow to the CECiL Office. These positions will grow the capacity for the office and expand our 
student programs and engaged course support. The Associate Director for CECiL will focus on 
student programs and campus wide events, and the Manager for Engaged Learning will assist 
with faculty course support, tracking and reporting, and community partner relationship 
development. The CECiL Faculty Fellow will have a particular focus on engaged scholarship and 
faculty development. 
 
ii. Launch CECiL Website as a Centralized Web Presence  
The Office of Community Engagement and Civic Learning will launch a website to serve as a 
central hub of information for students, faculty and staff, and community partners about 
community and civic engagement opportunities on campus. The plans for the CECiL website 
include specific tabs for each of our audiences, information about courses and programs, links 
to sites and resources for our campus partners, and access to an engagement tracking 
database. The CECiL website will be a space to continually update the Mason community about 
the Transformative Education QEP and opportunities for involvement. Developed during the 
summer of 2021, the pilot CECiL website launched during the Fall 2021 semester and is 
expected to be fully operational by March 2022. The newly hired Program Manager for Engaged 
Learning will work closely with operational staff in Undergraduate Education to maintain the 
website. 
 
iii. Implement an Engagement Database 
An engagement tracking database will be accessible through the CECiL website. In 2013, Welch 
& Saltmarsh found that close to 80% of campus community engagement centers maintain a 
database on faculty involvement in community engagement and more than 50% utilized a 
purchased software to manage the tracking and data connected to community engagement. 
Since that time, the field of community engagement in higher education has placed increased 
value on assessment and evaluation making a database crucial for reporting and tracking 
engagement. 
 
/Ŷ�ŽƵƌ�͞zĞĂƌ�Ϭ͟�ƉůĂŶŶŝŶŐ�ǇĞar, we are researching and soliciting recommendations for an 
ĂƉƉƌŽƉƌŝĂƚĞ�ƐŽĨƚǁĂƌĞ�Žƌ�ĚĂƚĂďĂƐĞ�ƐƚƌĂƚĞŐǇ�ƚŚĂƚ�ŵĞĞƚƐ�DĂƐŽŶ͛Ɛ�ŶĞĞĚƐ�ǁŝƚŚ�ƉůĂŶƐ�ƚŽ�ďĞŐŝŶ�
implementing the tool at the end of the 2021-2022 academic year for launch in the Fall of 2022. 
The goal of this software is not to duplicate any existing tracking or reporting efforts at Mason, 
but to add capacity to our assessment plan and to be used by multiple campus offices such as 
Social Action and Integrative Learning (SAIL), Leadership Education and Development (LEAD), 
academic departments, and other campus entities managing community partnerships or 
involved in QEP activities. 
 
iv. Convene Mason Community Engagement Consortium 
Mason will convene a Community Engagement Consortium consisting of Mason's key 
community engaged stakeholders, to coordinate engagement activities and better serve our 
partner organizations. As a large public research institution, Mason has a significant level of 
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decentralization in community engagement efforts. This decentralization is in some ways 
necessary as there are research centers, clinics, and faculty that partner with community 
organizations. However, this decentralization often leads to confusion for community 
organizations who may have to navigate multiple campus points of contact. 
 
Primary goals of the Mason Community Engagement Consortium include: 
 

භ Coordinate institution-wide community engagement efforts 
භ Enhance collaboration among Mason departments and units 
භ Elevate visibility of community engaged programs and experiences 

 
dŚŝƐ�ŐƌŽƵƉ�ǁŝůů�ŚĂǀĞ�ƌĞƉƌĞƐĞŶƚĂƚŝŽŶ�ĨƌŽŵ�ĂĐƌŽƐƐ�DĂƐŽŶ͛Ɛ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞĚ�ƐƚĂŬĞŚŽůĚĞƌƐ�ĂŶĚ�
will be chaired by the CECiL office. The Consortium will begin by meeting quarterly to 
strengthen communication and coordination across engagement efforts. The Consortium will 
be formed in the Fall of 2021 with a general call for participation and membership, and begin 
meeting in January of 2022. Exhibit 6 below includes a list of Mason stakeholders that will join 
the Consortium. 
 
Exhibit 6. Mason Community Engagement Consortium proposed membership 
 
Director, Office of Community Engagement and Civic Learning 
Associate Director, Office of Community Engagement and Civic Learning 
Director, Social Action and Integrative Learning 
Assistant Director, LEAD Office 
Representative, Government and Community Affairs 
Representative, Graduate Education Office 
Representative, Center for Adaptive Systems of Brain-Body Interaction 
Representative, Center for Social Science Research 
Representative, Center for Mason Legacies 
Representative, Institute for a Sustainable Earth 
Representative, University Life Central 
Representative, Truth, Racial Healing, and Transformation Center 
Representative, Antonin Scalia Law School 
Representative, College of Education and Human Development 
Representative, College of Engineering and Computing 
Representative, College of Health and Human Services  
Representative, College of Humanities and Social Science 
Representative, College of Science 
Representative, College of Visual and Performing Arts 
Representative, Carter School for Peace and Conflict Resolution 
Representative, Honors College 
Representative, Schar School of Policy and Government 
Representative, School of Business 
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2. Elevate the Visibility of Anti-Racist Community Engagement and Civic Learning at Mason 
and in the Community 
We will establish an advisory board for CECiL and expand the current annual community 
engagement event into a larger symposium in order to bring community partner voice into 
programs, and showcase the work taking place at Mason. As Mason looks to increase the 
participation of students in civically engaged learning, it is crucial that we also build connections 
on and off campus to elevate the visibility of community engagement and highlight the 
important work of our community partners, students, and faculty.  
 
i. Establish an External Advisory Board for CECiL with Representation from Community 
Partners, Students, Faculty, Staff, and Alumni 
We will create a diverse and representative advisory board for CECiL to invite community 
partners, students, alumni, and faculty and staff, to participate in the design and process of 
anti-racist community engaged work at Mason. The framework of critical service-learning 
establishes community partner voice, collaboration, and reciprocity at the center of the 
partnership and engagement (Mitchell, 2008). Establishing an advisory board that has a direct 
role in governing and decision-making allows us to strengthen relationships with partners and 
provide space for community voice in decision-making processes.  
 
The role of the advisory board will be distinct from that of the Mason Community Engagement 
Consortium and will have a particular focus on the operations of CECiL, including goal setting, 
program design, and content curation for faculty development and student learning modules. 
The advisory board will be pivotal in bringing the vision for anti-racist community engagement 
to the forefront of the policies, programs, and procedures of CECiL. 
 
The CECiL advisory board will be formed over the course of the 2021-2022 academic year. The 
exhibit below contains a draft composition of the advisory board. 
 
Exhibit 7. Office of Community Engagement and Civic Learning Advisory Board 
 
Community Partner Representatives (5) 
Undergraduate Student Representative (3) 
Graduate Student Representative (3) 
Mason Faculty and Staff Representatives (7) 
Mason Alumni Representatives (2) 
 
ii. Create Community Engagement Symposium  
We will establish an annual Community Engagement Symposium to showcase best practices in 
anti-ƌĂĐŝƐƚ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ�ĂŶĚ�ĐŝǀŝĐ�ůĞĂƌŶŝŶŐ͘��ƵŝůĚŝŶŐ�ŽĨĨ�ƚŚĞ�ƉƌĞǀŝŽƵƐ�ƐƵĐĐĞƐƐ�ŽĨ�^�/>͛Ɛ�
Engage Mason event, we will look to structure the program with a keynote speaker, a chance to 
showcase student projects, breakout sessions, and training opportunities, for faculty, students, 
and community partners. As this event will fall in the portfolio for the Associate Director for 



George Mason University 
 

 34 

CECiL, we will launch the symposium during the 2022-2023 academic year after hiring for the 
position. 
 
In alignment with our peer institution research, this annual event will serve as a resource and 
training opportunity for faculty and community partners to initiate community engaged work, 
as well as an opportunity to showcase models of meaningful and reciprocal engagement. 
Students engaged in community-based learning will have the opportunity to demonstrate their 
learning during this annual event. 

B. Y�W�'ŽĂů�Ϯ͗��ǆƉĂŶĚ�ƐƚƵĚĞŶƚƐ͛�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƌĂĐŝƐŵ�ĂŶĚ�ĂŶƚŝ-racism through community 
and civic engagement 

tĞ�ǁŝůů�ůĞǀĞƌĂŐĞ�ĐŽŵŵƵŶŝƚǇ�ĂŶĚ�ĐŝǀŝĐ�ůĞĂƌŶŝŶŐ�ƉĞĚĂŐŽŐŝĞƐ�ƚŽ�ĞǆƉĂŶĚ�ƐƚƵĚĞŶƚƐ͛�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�
of racism and anti-racism. By introducing community and civic engagement early in the Mason 
experience, building high impact paid and for credit experiences, and investing in student 
training and preparation, we will graduate students with knowledge of community engagement 
and anti-racism and a synthesized understanding of the power of the connection between the 
two. 
 

1. Introduce students to community and civic engagement, as well as anti-racism, early in 
their Mason experience 
We will leverage campus-wide partnerships to establish community engagement, civic learning, 
and anti-ƌĂĐŝƐŵ�ĂƐ�ĐŽƌĞ�ǀĂůƵĞƐ�ŽĨ�Ă�ƐƚƵĚĞŶƚ͛Ɛ�ĞǆƉĞƌŝĞŶĐĞ�Ăƚ�DĂƐŽŶ�ďǇ�ŝŶƚƌŽĚƵĐŝŶŐ students to 
these concepts during their first year at Mason (whether as a first year or transfer student). We 
will draw on the best practices of critical engagement and asset-based approaches to promote 
community engagement from the beginning of a student͛Ɛ�ƚŝŵĞ�Ăƚ�DĂƐŽŶ�;�ĂƵĞƌ͕�<ŶŝĨĨŝŶ͕�WƌŝĞƐƚ͕�
2015; Ferguson, 2015). 
 
i. Incorporate programming into orientation and first year transition by partnering with key 
stakeholders (NSFP, LEAD, SAIL) 
We plan to embed engaged experiences and conversations in first-year and transfer 
orientation. For example, a visit to the Enslaved People of George Mason Memorial with a 
conversation around what that means for our institution will serve as an introduction to racism, 
anti-racism, and community engagement as part of the traditional experience for students. 
 
At Mason, orientation serves as one of the primary shared experiences for both first year and 
transfer students. While slightly different in their structure, these two orientation experiences 
are an introduction to Mason, and what it means to be a part of the Mason community. For 
years, the Office of New Student and Family Programs (NSFP) has incorporated small group 
dialogue and critical conversations about difference and community into the student 
experience. As the QEP Development Committee mapped out opportunities for foundational 
knowledge connected to community engagement and anti-racism, it was clear that partnering 
with New Student and Family Programs would be an enormous asset.  
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CECiL and members of the QEP Implementation team will partner with NSFP during the 2021-
2022 academic year on the additions and assessment of anti-racist and community engaged 
programming during orientation and the first-year transition.  
 
ii. Incorporate community engagement and anti-racism into University Transition Course 
As part of the Transformative Education QEP we will partner with UNIV 100 instructors to 
design and deliver a standard lesson plan connected to anti-racist community engagement and 
civic identity. 
 
Roughly 900 students enroll in the UNIV 100 first year transition course each fall. The purpose 
of this course is to provide a holistic student development experience for students that focuses 
on their personal, interpersonal, and academic success as they transition into Mason.  
 
The Director and Associate Director of CECiL will partner with staff from the UNIV program to 
include curriculum with space for students to learn about asset-based approaches to 
community engagement, consider how racism and anti-racism show up in community and 
civically engaged experiences, and begin to see themselves as agents of change. 
 
As both CECiL and the UNIV 100 program are in the midst of staffing and infrastructure 
changes, planning for the standard lesson plan will begin in the spring of 2022 for 
implementation during the fall of 2022. 
 
iii. Build community engagement exploration into Residential Curriculum 
As part of our plans to introduce students to community engagement and anti-racism early in 
their Mason experience, we are partnering with Residence Life on the incorporation and 
assessment of lesson plans connected to community and civic engagement, as well as anti-
racism and identity exploration. These lesson plans will be a shared experience for all 
residential students and will connect directly to the Exploring level in our learning outcomes by 
providing students an opportunity to learn about themselves, others, and the various ways they 
can contribute to positive social change at Mason. 
 
The Office of Housing and Residence Life will pilot a module on exploring community 
engagement and exploring identity during the 2021-2022 academic year. We will review the 
data connected to the pilot implementation and make necessary modifications for the 2022-
2023 academic year. 
 
iv. Partner with Mason Core to explicitly integrate community engaged and anti-racist 
learning outcomes into curriculum 
This QEP will work closely with the Mason Core Committee to integrate anti-racist community 
engaged and civic learning into the undergraduate curriculum. Both community engagement 
and anti-racism are reflected in the Mason Core themes of Civic Engagement and Diversity, 
Inclusion, and Globalization. 
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We will also partner with faculty that teach core courses outside of the Civic Engagement and 
Diversity, Inclusion, and Globalization areas to embed and assess community engaged and anti-
racist outcomes across the core curriculum. Two examples of this partnership are COMM 101 
(Fundamentals of Communication) and ENGH 302 (Advanced Composition). Both COMM 101 
and ENGH 302 are required courses as part of the Mason Core curriculum and contain learning 
outcomes that are in direct alignment with the student learning outcomes in the QEP.  
 
COMM 101 introduces students to basic communication principles with a particular focus on 
understanding self, identity, and values. These elements of the course map onto the Exploring 
level Civic Identity domain and provide a space for the majority of Mason undergraduate 
students to explore and develop awareness around identity and values. 
 
ENGH 302 engages students in the intensive practice of inquiry-based research and writing with 
Ă�ƉĂƌƚŝĐƵůĂƌ�ĨŽĐƵƐ�ĂŶĚ�ĐŽŶŶĞĐƚŝŽŶ�ƚŽ�Ă�ƐƚƵĚĞŶƚ͛s particular major or field. The faculty leadership 
of ENGH 302 have already developed a public writing, community-engaged focus for some 
specific assignments connected to the course. These assignments map neatly onto the 
Developing Commitment level of the QEP student learning outcomes, specifically the Civic 
Knowledge and Civic Action domains. 
 
The Director of CECiL will work closely with the Associate Provost for Undergraduate Education 
and the Mason Core Committee to integrate this learning into the Mason Core.  
 
v. Partner with Honors College on curriculum design, assessment, and curricular integration 
of civic learning, community engagement, and anti-racist learning  
The Honors College has served as an example of incorporating civic learning and anti-racist 
learning into the undergraduate curriculum. Beginning with its curriculum redesign in 2019, 
civic engagement become a more explicit element of the Honors curriculum. The Honors 
College intentionally articulated the scaffolding of civic engagement throughout the curriculum, 
beginning in HNRS 110: Principles of Research and Inquiry, with special emphasis in HNRS 130: 
Identity, Community, and Difference and HNRS 260/61: Society and Community Engagement. 
All of these required courses now have civic engagement related learning objectives. HNRS 260 
is inquiry-based and situated in a traditional classroom environment, while HNRS 261 is 
conducted in an experiential, problem- based learning setting where students work 
collaboratively to answer a question about civic engagement, pursue service-based learning, 
and/or conduct community-based research. 
 

HNRS 260: Society and Community Engagement Topics (Topics Vary): Students pursue 
focused questions about a problem facing our community, society, or government or 
explore a contemporary societal, community, or political issue in context. Students 
assess what is at stake in specific debates, consider how narratives are constructed and 
contested and/or apply multiple perspectives to analyze pressing social issues.   
 
HNRS 261: Community Connection Practicum (Topics Vary): Students will identify and 
address a challenge or question in response to the needs of the community. These 
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conversations frequently include stakeholders from the community. Students learn to 
account for their own and for other points of view, and to adapt communication 
practices to reach those who do not share their backgrounds or expectations. As a 
result, they integrate new directions & approaches as well as alternate, divergent or 
contradictory perspectives or ideas. 

 
dŚĞ�Y�W�/ŵƉůĞŵĞŶƚĂƚŝŽŶ�dĞĂŵ�ǁŝůů�ĐŽůůĂďŽƌĂƚĞ�ǁŝƚŚ�ĨĂĐƵůƚǇ͕�ƐƚĂĨĨ͕�ĂŶĚ�ƐƚƵĚĞŶƚƐ�ĨƌŽŵ�DĂƐŽŶ͛Ɛ�
Honors College to showcase successful models of civic learning and anti-racist learning 
curricular integration and pilot assessment strategies (more details in Appendix VII). 
 

2. Create Civic Fellows and Engaged Summer Programs for Students 
A signature component of the Transformative Education QEP, will be the launch of two paid 
community engaged experiences for Mason students. As we considered the structure and 
format for new anti-racist community engaged programs, we decided that building paid 
opportunities that were multi-semester or over the summer was the best fit for the QEP for 
several reasons. Allowing students to earn an income through these programs removes 
financial barriers to engagement for students and ensures that participation in community 
engaged experiences is not just an option for students without financial need. In addition to the 
benefits for access and inclusion, by providing opportunities for sustained engagement over an 
entire semester or multiple semesters, we are creating pathways to high impact and 
transformative learning that are central to this QEP.  
 
i. Civic Fellows Program 
The Civic Fellows will be a signature program of the Transformative Education QEP. Civic 
Fellows is a year-long engaged experience and will be open to both graduate and 
undergraduate students. In this program, community partners will submit proposals for student 
projects to be completed over the course of an academic year, with the possibility of extending 
the project into the summer. Students will be paid for their 8-10 hours per week with the 
partner. 
 
Student participants will go through the Civic Fellows Program in a cohort model and 
participate in pre-service training as well as reflection throughout the experience. Curriculum 
for this cohort experience will introduce anti-racism and civic learning and move students 
through an understanding of anti-racist community engagement as an integrated concept. 
 
Specific outcomes connected to the Civic Fellows Program include those at the Transforming 
level of the QEP student learning outcomes. 
  

භ Civic Knowledge: Apply knowledge of a particular community and/or issue through an 
engaged project or experience 

භ Civic Identity: Establish commitment to community engagement and anti-racism that 
reflects an integrated sense of social responsibility and connection to community 
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භ Civic Actions: Collaborate with the community to analyze and take sustainable action to 
address injustices 

 
At this time, we have a framework for the Civic Fellows Program in place, and we plan to have a 
newly hired Associate Director for CECiL to develop the program during the 2021 - 2022 
academic year for a launch in Fall of 2022. The Associate Director will oversee student 
recruitment, selection, placement, and mentoring throughout the program and will also lead 
outreach to community partners for project submissions. In order to ensure quality in program 
creation and delivery for both students and community partners we will gradually scale the 
program in years one and two with the goal of full capacity by year three. 
 
ii. Engaged Summer Program 
In addition to the Civic Fellows Program, we will create the Engaged Summer Program. The QEP 
Development Committee solicited feedback from our community partners to inform the design 
and delivery of programs connected to the QEP. Over the course of these conversations, 
partners surfaced their frustration with the university calendar and difficulty in finding students 
to continue work over the summer. This frustration is not unique to Mason or Mason partners, 
but is a national trend in university community engagement; a frequent barrier for partners is 
the abrupt nature with which the semester ends and both students and faculty are sometimes 
unavailable (Stoecker, 2008).  
 
The Engaged Summer will provide an avenue for sustained engagement over the entire year, 
not just the fall and spring semesters, and will follow a similar model to the Civic Fellows 
Program but with an increase in weekly student hours in alignment with a reduced academic 
course load. During the Engaged Summer students will be able to work up to 30 hours per 
week.  
 
The Associate Director of CECiL will solicit proposals from community partners for either a new 
project, or the continuation of an existing project, and manage the process of identifying and 
matching students with partner organizations. This program will include training, reflection and 
curriculum in anti-racist community engagement delivered for students as a cohort. All 
students and community partners will receive a stipend for the summer. 
 
This summer experience will fall inƚŽ�ƚŚĞ�ŶĞǁ��ƐƐŽĐŝĂƚĞ��ŝƌĞĐƚŽƌ�ĨŽƌ����ŝ>͛Ɛ�ƉŽƌƚĨŽůŝŽ�ĂŶĚ�ǁŝůů�
launch at the end of Year one of the QEP during Summer 2023, so that the newly hired 
Associate Director has an opportunity to plan and conduct appropriate outreach to ensure the 
success of the program. Similar to the Civic Fellows Program, we will begin with a smaller 
cohort of students and grow to full capacity by the Year three of the QEP. 
 

3. Enhance Funding for Existing Programs: Bonner Leader Program and K-12 Outreach 
Through this QEP we will enhance funding for three existing efforts at Mason; the Bonner 
Leader Program, the LEAD partnership with a regional middle school, and the Early 
Identification Program Leadership Conference. Each of these programs are aligned with the 
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Transformative Education QEP vision and outcomes, and are opportunities to build a 
sustainable capacity for community and civic engagement at Mason through intentional 
partnerships and scaling up successful models of engagement. Members of the SAIL and LEAD 
teams have served on the QEP Development Committee, provided vision into the creation of 
this plan and will be core members of the implementation team. Leadership for the Early 
Identification Program have served as a contributing partner throughout the development of 
the plan. 
 
i. Bonner Leader Program 
In 2020, Mason welcomed its first cohort of Bonner Leader students through the SAIL Office in 
partnership with Undergraduate Education. Created by The Bonner Foundation with the motto 
͞ĂĐĐĞƐƐ�ƚŽ�ĞĚƵĐĂƚŝŽŶ�ĂŶĚ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ƐĞƌǀĞ͕͟�ƚŚĞ��ŽŶŶĞƌ�>ĞĂĚĞƌ�WƌŽŐƌĂm is a four-year 
service program in which students are paid to serve 8-10 hours per week with a community 
partner organization and participate in leadership and professional development. The Bonner 
Foundation is known as a national best practice in community engaged experiences, learning 
outcome design, and developmental experiences for students.  
 
In order to bring the Bonner program to its full capacity and to meet the program values of 
access and opportunity, we will strategically invest in the program through the partnership 
between SAIL and CECiL as a component of the QEP. Specific enhancements in funding include: 
 

භ Summer grant funding to continue working on capacity building projects with 
community partners 

භ Mini grants for seniors to complete their capstone research projects 
භ Travel grants to assist students with access to public transportation, ride sharing, or 

parking to complete their service hours  
 
The Director of CECiL will work closely with the Director of SAIL to implement new program 
initiatives, assess student learning, and bring the program to scale at Mason.  
 
ii- K-12 Outreach and Engagement with LEAD and EIP 
CECiL will partner with the Early Identification Program (EIP) to develop curriculum for their 
Leadership Conference, coordinate an experiential opportunity, engage Mason students in the 
design and delivery of the conference, and assess learning. EIP at Mason has the mission of 
͞ŝŵƉƌŽǀŝŶŐ�ƐƚƵĚĞŶƚƐ͛�ĂĐĐĞƐƐ�ƚŽ�ŚŝŐŚĞƌ�ĞĚƵĐĂƚŝŽŶ�ĂŶĚ�ƋƵĂůŝƚǇ�ŽĨ�ůŝĨĞ�ďǇ�ƉƌŽǀŝĚŝŶŐ�ĂĐĂĚĞŵŝĐ�
enrichment, personal development, and community engagement programs that produce global 
ĐŝƚŝǌĞŶƐ͘͟��/W�ŝƐ�Ă�ĐŽůůĞŐĞ�ƉƌĞƉĂƌĂƚŽƌǇ�ƉƌŽŐƌĂŵ�Ăƚ�'ĞŽƌŐĞ�DĂƐŽŶ�ƚŚĂƚ�ĐŽůůĂďŽƌĂƚĞƐ�ǁŝƚŚ�ƌĞŐŝŽŶĂů�
middle and high school students who will be the first in their family to attend a college or 
university. The Leadership Development Conference will begin in 2022 with the goal of 
engaging EIP students, as well as current Mason students, in learning connected to civic 
engagement, community engagement, and anti-racism.  
 
The LEAD office has a longstanding partnership with a regional middle school focused on 
mentoring, leadership development, and college access. CECiL will partner with the LEAD office 
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on the recruitment and supervision of Mason students to serve as mentors, as well as the 
facilitation and funding of a leadership experience at Mason run by Mason undergraduate 
students. 
 

4. Develop Anti-Racist Community Engagement Training and Modules for Students  
 
i- Develop Pre-Service Modules  
An important part of our QEP will be the development of training materials and modules for 
students to complete before they participate in a community engaged experience either 
through a course, a student group, or another program on campus. Preparation (or education), 
action (or service), and reflection are the core components of a quality service-learning 
experience (Honnet & Paulsen, 1989) and the framework of critical service-learning further 
situates the importance of education and reflection to examine power and privilege in the 
engaged experience (Mitchell, 2008).  
 
Curriculum for the modules will focus on understanding community engagement and the 
history of racism, exploring privilege and identity, centering community voice and reciprocity, 
ethical engagement, and moving towards anti-racism. These modules will be developed in 
ĐŽůůĂďŽƌĂƚŝŽŶ�ǁŝƚŚ�DĂƐŽŶ͛Ɛ��ĞŶƚĞƌ�ĨŽƌ��ƵůƚƵƌĞ͕��ƋƵŝƚǇ͕�ĂŶĚ��ŵƉŽǁĞƌŵĞŶƚ͕�ĂŶĚ�ƚŚĞ��ĞŶƚĞƌ�ĨŽƌ�
Mason Legacies. Students, faculty, and community partners will also be engaged in the 
development of training materials during the 2021-2022 academic year so that they can be 
implemented beginning in year one of the QEP (Fall 2022). The Program Manager for CECiL will 
work with the Director of CECiL to develop the modules and track module completion. 
 
ii- Support Development of GTA Training and Graduate Student Engagement 
The Director of CECiL will work with the Office of Graduate Education and Graduate Student 
Life to develop a series of trainings and a professional community for graduate students 
interested in community engagement. 
 
Research in the last decade suggests that an increasing number of graduate students are 
arriving to campuses with an interest in connecting their scholarly work to efforts that advocate 
for social change and a more just society (Doberneck, Bargerstock, McMall, Van Egeren, 
Zientek, 2017). In alignment with trends in graduate education, and feedback from our 
graduate student population at Mason, this QEP aims to engage graduate students in anti-racist 
community engagement through the establishment of training and a community of practice for 
Graduate Teaching Assistants.  
 
Michigan State University has established a set of community engagement competencies for 
graduate and professional students that includes the following dimensions: 
 

භ Foundations 
භ Community partnerships 
භ Criticality in community engagement 
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භ Community-engaged scholarship and practice 
භ Approaches and perspectives 
භ Evaluation and assessment 
භ Communication and scholarly skills 
භ Successful community engagement careers 

 
From Community Engagement Competencies for Graduate and Professional Students: 
DŝĐŚŝŐĂŶ�^ƚĂƚĞ�hŶŝǀĞƌƐŝƚǇ͛Ɛ��ƉƉƌŽĂĐŚ�ƚŽ�WƌŽĨĞƐƐŝŽŶĂů��ĞǀĞůŽƉŵĞŶƚ 

 
The set of competencies developed by Michigan State will inform the content of Mason 
designed training connected to the QEP with the addition of ůĞĂƌŶŝŶŐ�ĐŽŶŶĞĐƚĞĚ�ƚŽ�͞/ĚĞŶƚŝƚǇ�
ĂŶĚ�WŽǁĞƌ�ŝŶ��ŽŵŵƵŶŝƚǇ��ŶŐĂŐĞŵĞŶƚ͟�ŝŶ�ŽƌĚĞƌ�ƚŽ�ŐƌŽƵŶĚ�ĂŶƚŝ-racism in the learning and 
community experience. 

C. QEP Goal 3: Increase the opportunities for students to participate in anti-racist community 
engaged experiences by investing in faculty training, research, curriculum development, and 
course support 

 
This QEP goal is focused on building faculty capacity to incorporate anti-racist community 
engagement and civic learning into their courses and research agendas. In order to increase the 
availability of courses with community learning, civic learning, and anti-racist learning we will 
need to support the faculty who teach courses with both pedagogical training and 
administrative resources. Research on faculty development and community-based learning 
suggests that many faculty are motivated to incorporate community engaged pedagogies into 
their course, but lack of institutional support and funding are significant barriers (Abes, Jackson 
& Jones, 2002).  
 
The following actions connected with QEP Goal 3 will focus on institutional support and funding 
to build capacity among our faculty and lead to increased opportunities for student 
participation and learning. 
 

1. Faculty and Community Partner Training and Development 
Central to QEP Goal 3 is the intentional development of both faculty and community partners 
to build capacity for community engaged experiences at Mason, to center community expertise 
and knowledge, and to develop community engaged experiences grounded in anti-racist 
principles. 
 
Research on factors that motivate faculty to adopt community engaged pedagogies points to 
institutional support as the largest contributor to whether or not faculty incorporate these 
pedagogies into their courses (Abes, Jackson & Jones, 2002) (Pribbenow, 2005). More recent 
research and best practices on community-engaged pedagogies highlight the importance of 
involving community partner organizations to be co-creators of knowledge in the educational 
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experience so that the assets and voices of community can be central to the experience 
(Mitchell, 2008).  
 
i. Launch Faculty and Community Fellows Program 
We will launch a Faculty and Community Fellows Program to both support curricular integration 
of civic learning and anti-racist community engagement and also to provide development and 
ƚƌĂŝŶŝŶŐ�ĨŽƌ�ĨĂĐƵůƚǇ�ĂŶĚ�ĐŽŵŵƵŶŝƚǇ�ƉĂƌƚŶĞƌƐ͘�dŚŝƐ�ƉƌŽŐƌĂŵ�ǁŝůů�ĨĂůů�ƵŶĚĞƌ�ƚŚĞ��ŝƌĞĐƚŽƌ�ŽĨ����ŝ>͛Ɛ�
portfolio and will leverage the forms of faculty development and support that are identified as 
most helpful, including mentoring, advice sharing, and specific pedagogical development (Abes, 
Jackson, Jones, 2002). 
 
The Faculty and Community Fellows Program will be a cohort model ranging between 10-15 
members in each annual cohort. During years one to three of the QEP implementation timeline, 
faculty will be selected from each school or college to assist in strategic planning for the 
curricular integration of anti-racist community engagement and civic learning into degree 
programs. Following year three of the QEP we will open applications for the Fellows more 
broadly based on individual faculty interest. 
 
Each member of the program will receive an annual stipend. For faculty, the stipend is to 
support the development of a civic learning and or community engaged component of their 
course or curriculum. For community partners, the stipend is a mini-grant for a project 
connected to their organization. Faculty and community fellows will learn alongside one 
another and be able to practice the co-creation of engaged experiences, engage in challenging 
conversation about the role of George Mason University in the community, and model a critical 
approach to engaged teaching. 
 
Specific goals connected to this program include: 

භ Training and development for both faculty and community partners engaged in 
community-based learning and anti-racist approaches to teaching and learning 

භ Creation and development of new civic learning and anti-racist community engaged 
courses and programs 

භ Strengthen relationships with community organizations in aŶĚ�ĂƌŽƵŶĚ�DĂƐŽŶ͛Ɛ�
campuses 

භ Establishment of a network of Mason faculty who use community engaged pedagogy in 
their courses  

භ Establish a network of community leaders involved with Mason 
භ Train future faculty mentors and community leaders to assist with future projects 

 
We plan to solicit interest in the first cohort of Faculty and Community Fellows during the 2021-
2022 academic year and launch the program during Summer 2022 beginning with a seminar 
and opportunities to get to know one another before the start of the academic year. We will 
look to have representation from a diversity of Mason departments and community 
organizations with different issue focuses and populations served. 
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ii. Partner with Stearns Center for Trainings and Faculty Development 
In addition to the Faculty and Community Fellows Program, we intend to partner with the 
Stearns Center for Teaching and Learning on other pedagogical and interpersonal trainings for 
faculty͘�dŚĞ�^ƚĞĂƌŶƐ��ĞŶƚĞƌ�ĨŽƌ�dĞĂĐŚŝŶŐ�ĂŶĚ�>ĞĂƌŶŝŶŐ�ŚĂƐ�ůŽŶŐ�ďĞĞŶ�DĂƐŽŶ͛Ɛ�ŚŽŵĞ�ĨŽƌ�ĨĂĐƵůƚǇ�
development and is an ideal partner for the Transformative Education QEP. The Director of 
CECiL will work closely with members of the Stearns Center team to further develop resources 
that equip faculty with the tools to build community engaged pedagogy into their teaching and 
curriculum. 
The workshop list will be adapted based on feedback during the pilot process as well as demand 
during our rollout of the series. Below is a draft list of topics that will be covered in both live 
trainings as well as web-based resources: 
 

භ Anti-Racist Community Engagement Introductory Series 
ӑ History of George Mason and George Mason University (in partnership with the 

Center for Mason Legacies) 
ӑ Overview of Anti-Racist Community Engagement 
ӑ Examining Bias and Facilitating Dialogue in Community Contexts 
ӑ Reciprocity and Partnerships: Connecting Student Learning to Community 

Identified Needs 
භ Designing Reflection for Academic Purposes 
භ Assessment Strategies for Community Engaged Courses 
භ Towards Critical Consciousness: Strategies for Maximizing Student Learning through 

Community Engagement 
භ College of Education and Human Development Workshop Series: How to be an anti-

racist researcher 
 
We will develop web-based resources and modules during the 2021-2022 academic year. We 
ĂůƐŽ�ƉůĂŶ�ƚŽ�ƉŝůŽƚ�Ă�ŚĂŶĚĨƵů�ŽĨ�ǁŽƌŬƐŚŽƉƐ�ĚƵƌŝŶŐ�ƚŚŝƐ�͞zĞĂƌ�Ϭ͟�ƚŽ�ďĞ�ĂďůĞ�ƚŽ�ŵĂŬĞ�ĂĚũƵƐƚŵĞŶƚƐ�ƚŽ�
workshop offerings before the full series of offerings. During the years one and two of 
implementation we will offer faculty an incentive to modify an existing course or create a new 
course with some community, civic, or anti-racist learning outcomes. 
 
iii. Partner with Carter School and Center for Mason Legacies on Curriculum Development 
The Jimmy and Rosalynn Carter School for Peace and Conflict Resolution has long been a leader 
in community engagement and anti-racist work at Mason. Courses throughout the Carter 
school curriculum center community voice and dialogue across difference with faculty leading 
these efforts at the institution, state, and both national and international levels. As the QEP 
Development Committee identified existing courses and programs to highlight as best practices, 
a few specific courses stand out: 
 
CONF 101: Conflict and Our World 
CONF 325: Dialogue and Difference 
CONF 329: Community Engagement and Collaborative Problem Solving 
CONF 330: Community, Group, and Organizational Conflict Analysis and Resolution 
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In addition to the Carter School, the Center for Mason Legacies will be a key collaborator in the 
curriculum development process related to the Transformative Education QEP. The Center for 
Mason Legacies is in interdisciplinary center dedicated to preserving and examining the legacy 
of George Mason IV, his ancestors and heirs, and the people he enslaved. The Center for Mason 
Legacies has been an institutional leader in community engaged research and public history and 
will be a key stakeholder in the implementation of the QEP. There is more information on the 
Carter School and the Center for Mason Legacies listed in appendix VII. 
  

2. Embed Anti-Racist Community Engagement and Civic Learning Outcomes into Course 
Offerings  
Embedding community engaged learning and anti-racist learning into academic experiences at 
Mason allows us to connect the learning to specific disciplines and academic majors providing 
important contextualization and connection to both students as humans, as well as to students 
as scholars. Research on community engaged learning shows that student growth from service 
ŝƐ�ŐƌĞĂƚĞƐƚ�ǁŚĞŶ�ůĞĂƌŶŝŶŐ�ŝƐ�ĐŽŶŶĞĐƚĞĚ�ƚŽ�Ă�ƐƚƵĚĞŶƚ͛Ɛ�ĂĐĂĚĞŵŝĐ�ŝŶƚĞƌĞƐƚƐ�Žƌ�ĐĂƌĞĞƌ�ĂƐƉŝƌĂƚŝŽŶƐ͘�
We will embed these experiences into academic programs and study, allowing students to see 
applications to their career and personal lives. 
 
The Director of CECiL will work closely with academic units to identify opportunities in current 
academic course offerings where community engagement, civic engagement, and anti-racism 
fit intentionally and align with existing learning outcomes. 
 
i. Encourage community engaged and anti-racist curriculum and research through course and 
research development grants 
In order to encourage faculty to incorporate community engagement and anti-racism into their 
course content, we will establish course development and research development grants. The 
research on faculty motivations for community engagement shows the importance of providing 
both infrastructure and resources for faculty (Pribbenow, 2005). Through the establishment of 
the Office of Community Engagement and Civic Learning and the creation of the Faculty and 
Community Fellows program, we establish infrastructure and support for engaged faculty. The 
course and research development grants provide resources to incentivize faculty. Funding will 
be most significant during years one to three of the QEP so that we can see a greater increase 
in course-based learning early in the plan. 
 
ii. Incorporate anti-racist community engagement or civic learning (CL, CBL, MI+CE) course 
into each department through course designation process 
�Ɛ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ĞƐƚĂďůŝƐŚŵĞŶƚ�ŽĨ�K^��Z͕�DĂƐŽŶ͛Ɛ�ŵŽƐƚ�ƌĞĐĞŶƚ�Y�W͕�ĂŶ�Z^�ĐŽƵƌƐĞ�ĚĞƐŝŐŶĂƚŝŽŶ�ǁĂƐ�
developed to promote research intensive courses as part of the curriculum. Civic Engagement, 
like Undergraduate Research, is a focus area for the Mason Graduate which led to the creation 
ŽĨ�Ă�͞��͟�ĐŽƵƌƐĞ�ĚĞƐŝŐŶĂƚŝŽŶ͘�dŚŝƐ�ĚĞƐŝŐŶĂƚŝŽŶ�ĂůůŽǁƐ�ĨĂĐƵůƚǇ�ƚŽ�ĐůĂƐƐŝĨǇ�Ă�ĐŽƵƌƐĞ�ĂƐ�Ă�ĐŽŵŵƵŶŝƚǇ�
and civic learning course, while also making it easy for students to identify these courses during 
registration. 
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In conversations with faculty, ŝƚ�ǁĂƐ�ĐůĞĂƌ�ƚŚĂƚ�ƚŚĞ�͞��͟�ĐŽƵƌƐĞ�ĚĞƐŝŐŶĂƚŝŽŶ�ŽŶ�ŝƚƐ�ŽǁŶ�ǁĂƐ�ŶŽƚ�
inclusive of all of the ways faculty incorporate both civic learning and community engagement 
into their teaching. This limitation may contribute to the fact that as of Summer 2021 there 
ǁĞƌĞ�ŽŶůǇ�ƚǁŽ�͞��͟�ĐŽƵƌƐĞ�ĚĞƐŝŐŶĂƚŝŽŶƐ�ǁŚŝĐŚ�ŝƐ�ŶŽƚ�ƌĞĨůĞĐƚŝǀĞ�ŽĨ�ƚŚĞ�ůĞǀĞů�ŽĨ�ĐƵƌƌŝĐƵůĂƌ�
connection currently taking place at Mason. 
To address this issue, CECiL is creating three distinct levels for course designation that are more 
reflective of the types of courses taking place at Mason and that also align with the 
Transformative Education student learning outcomes.  
 

x CL (Civic Learning): Courses that do not have a service component with a community 
partner, but that incorporate civic learning into readings or assignments throughout the 
course 

x CBL (Community-Based Learning): Courses that have a community-based learning or 
service-learning component where students engage in meaningful service connected to 
their course learning objectives and that respond to community identified needs 

x MI+CE (Mason Impact Civic Engagement): Courses that engage students in the process 
of asking and answering an original question in partnership with a community 
organization 

 
Through the scaling up of our faculty outreach and development we will incorporate at least 
one CL, CBL, or MI+CE course into every academic department. The intention behind this goal is 
to make sure that every Mason student has the opportunity to participate in an engaged 
learning experience that is connected to their academic discipline and interests. The newly 
hired Program Manager for Engaged Learning will work with the Director of CECiL on the course 
designation process. 
 
iii- Support the implementation of the Foundations for Building a Just Society Mason Core 
Category 
�Ŷ�ŝŵƉŽƌƚĂŶƚ�ĐŽŵƉŽŶĞŶƚ�ŽĨ�ƚŚĞ�ĐŽŶƚĞǆƚ�ƐƵƌƌŽƵŶĚŝŶŐ�DĂƐŽŶ͛s Transformative Education QEP is 
that our institution also launched the Anti-Racism and Inclusive Excellence (ARIE) Task Force. 
One of the primary goals of the ARIE Task Force is that anti-racism and inclusive excellence are 
foundational in every program, process, and procedure at Mason. As the ARIE Task Force and 
QEP Development Committee began their work with anti-racism as a core value, it was clear 
that there were a handful of initiatives that were mutually beneficial and therefore should be 
collaborative in nature. One of those initiatives updating the Mason Core to include a category 
titled Foundations for Building a Just Society. 
 
The vision for the Foundations for Building a Just Society category is that it will provide 
foundational knowledge in diversity, identity, and anti-racism for all Mason undergraduate 
students. This course supports the Transformative Education QEP by exposing all 
undergraduates to the foundations of diversity, equity, and inclusion. That foundational 
learning provides the framework for connecting community engagement to anti-racism and 
ultimately an integrated understanding of anti-racist community engagement. 
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In order to bring this vision to fruition and thoughtfully synergize the outcomes of the 
Transformative Education QEP with the Foundations for Building a Just Society category, we 
hired a PhD student who served on both the QEP Development Committee and the ARIE Task 
Force and will assist in piloting the course in the Fall of 2021 and Spring of 2022. This doctoral 
student will work closely with the QEP Co-Chair and faculty implementation team on the 
curriculum, implementation, and assessment of the courses in the category. The CECiL office 
will provide support for both courses in the Foundations for Building a Just Society category and 
courses designated as capstone of culminating experiences. 
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VI. Timeline 

 
George Mason University is excited to launch our Transformative Education through Anti-Racist 
Community Engagement QEP activities and officially open the Office of Community 
Engagement and Civic Learning. During Year 0 we planned a number of visibility and feedback 
events to continue involving the Mason community in the process of developing the QEP. We 
also began the research and hiring processes to establish our CECiL infrastructure and lay the 
foundation to achieve our QEP goals and outcomes. During Year 1 we will fully launch most QEP 
programs and initiatives. 
 
Exhibit 8 illustrates our five-year plan for QEP activities organized by goal. The dark green 
indicates the initial launch and development phase and the light green indicates maintenance 
of newly created and established programs. 
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Exhibit 8. Five Year QEP Timeline by Goal 
 
 

 
 
 
 
 
 
 
 
 
 
 

QEP Goal 
1 Action to be Implemented

Year 0
2021 - 2022

Year 1
2022 - 2023

Year 2
2023 - 2024

Year 3
2024 - 2025

Year 4
2025 - 2026

Year 5
2026 - 2027 Responsibility and Partners

Hire full time Associate Director and 
Program Manager, Faculty Fellow 

CECiL and UGE
(Director)

Launch and maintain CECiL website as a 
centralized web presence

CECiL and UGE
(Program Manager)

Research and implement an engagement 
tracking database

CECiL and UGE
(Program Manager)

Identify and convene Mason Community 
Engagement Consortium

CECiL and Campus Partners
(Director)

Launch and manage advisory board for CECiL
CECiL

(Director, QEP I-Team)

Establish annual community engagement 
event

CECiL
(Associate Director, QEP I-

Team)Bu
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Exhibit 8. Five Year QEP Timeline by Goal 
 

QEP Goal 
2 Action to be Implemented

Year 0
2021 - 2022

Year 1
2022 - 2023

Year 2
2023 - 2024

Year 3
2024 - 2025

Year 4
2025 - 2026

Year 5
2026 - 2027 Responsibility and Partners

Build an incorporate programming into 
orientation and first year transition

CECiL and NSFP
(Associate Director)

Develop and integrate CE and AR curriculum 
into University transition course

CECiL and UNIV
(Associate Director)

Build CE and AR exploration into Residential 
Curriculum

CECiL and Residence Life
(Associate Director)

Partner with COMM 101 and ENGH 302 to 
add CE and AR content

CECiL and ENGH 
302/COMM 101

(Director)

Research and establish Civic Fellows 
Program

CECiL and QEP I-Team
(Associate Director)

Research and estabish Engaged Summer 
Program

CECiL and QEP I-Team
(Associate Director)

Enhance Funding for Bonner Leader Program
CECiL and SAIL

(Director)

K-12 Engagement with LEAD and EIP
CECiL, LEAD, and EIP
(Program Manager)

Develop, launch, and assess pre-service 
modules

CECiL, SAIL, QEP I-Team
(Program Manager, 

Director)

Support the development of GTA Training 
and Graduate Student Engagement

CECiL, Graduate Education, 
Graduate Student Life

(Director)

Introduce Students to Community Engagement and Anti-Racism Early in the Student Experience

Create Civic Fellows and Engaged Summer Programs

Enhance Funding for Bonner Leader Program and K-12 Outreach

Develop Anti-Racist Community Engagement Training and Modules for Students
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Exhibit 8. Five Year QEP Timeline by Goal 
 

QEP Goal 
3 Action to be Implemented

Year 0
2021 - 2022

Year 1
2022 - 2023

Year 2
2023 - 2024

Year 3
2024 - 2025

Year 4
2025 - 2026

Year 5
2026 - 2027 Responsibility and Partners

Develop and launch Faculty and Community 
Fellows Program

CECiL, Stearns Center, UGE
(Director, Faculty Fellow)

Partner with Stearns Center to build and 
facilitate trainings and faculty development

CECiL, Stearns Center, QEP I-
Team

(Director, Faculty Fellow)

Encourage curriculum and research 
opportunities through course and research 
development grants

CECiL, UGE
(Director)

Incorporate MI and MI+CE course into each 
department

CECiL, UGE 
(Director, Program 

Manager)

Support the implementation of Foundations 
fo Building a Just Society Course

CECiL, ARIE Task Force, 
UGE

(Director)

Faculty and Community Partner Training and Development

Embed Community Engagement and Anti-Racism into Course Offerings
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VII. Organizational Structure 

 
Mason established the Office of Community Engagement and Civic Learning (CECiL) to support 
the Transformative Education through Anti-Racist Community Engagement QEP. CECiL will fall 
under the Office of the Provost in Undergraduate Education. 
  
Kristen Wright, Director of Civic Engagement and current co-chair for the QEP Development 
Committee, will serve as the Director of CECiL and will report to Dr. Bethany Usher, Associate 
Provost for Undergraduate Education. CECiL will hire an Associate Director to oversee student 
programs and events, a Program Manager to focus on community engaged courses and 
partnership development, and a Faculty Fellow to assist with engaged teaching and faculty 
development initiatives. CECiL will also have administrative support from the Office of 
Undergraduate Education. 
 
Exhibit 9. ���ŝ>͛Ɛ WůĂĐĞŵĞŶƚ�ǁŝƚŚŝŶ�DĂƐŽŶ͛Ɛ�KƌŐĂŶŝǌĂƚŝŽŶĂů�^ƚƌƵĐƚƵƌĞ 

CECiL is currently within the Undergraduate Education structure and physical space in order to 
co-ůŽĐĂƚĞ�ŵĂŶǇ�ŽĨ�DĂƐŽŶ͛Ɛ�ŚŝŐŚ�ŝŵƉĂĐƚ�ƐƚƵĚĞŶƚ�ĞǆƉĞƌŝĞŶĐĞƐ͘�dŚĞ�ŽƌŐĂŶŝǌĂƚŝŽŶĂů�ƐƚƌƵĐƚƵƌĞ�ǁŝůů�
remain the same throughout the QEP life cycle, but CECiL will outgrow its current space as staff 
are hired. The Office of the Provost has committed to finding space for CECiL staff and 
programs either in its current location in the Johnson Center, or another location that is 
accessible to students, faculty/staff, and community partners. 
  
The QEP Development Committee has been critical to the successful design of the 
Transformative Education QEP. The Development Committee will transition to an 
Implementation Leadership Team over the course of the 2021-2022 academic year with a full 
transition in place by the start of the fall 2022 semester. The Implementation Leadership Team 
will be composed of 26 members and be chaired by the Director of CECiL (Exhibit 10) 
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Exhibit 10. QEP Implementation Leadership Team Membership 
 
Director, Office of Community Engagement and Civic Learning (CECiL) 
Associate Director, Office of Community Engagement and Civic Learning (CECiL) 
Faculty Fellow, Engaged Teaching and Faculty Development 
Undergraduate and Graduate Student Representatives (5) 
Representative, Stearns Center for Teaching and Learning 
Representative, Office of Institutional Effectiveness and Planning 
Representative, Mason Core Committee 
Representative, New Student and Family Programs 
Representative, Social Action & Integrative Learning 
Representative, Leadership Education and Development 
Representative, Housing and Residence Life 
Representative, Honors College 
Representative, Graduate Education 
Representative, School of Integrative Studies 
Representative, University Life 
Faculty Representative, Antonin Scalia Law School 
Faculty Representative, College of Education and Human Development 
Faculty Representative, College of Health and Human Services  
Faculty Representative, College of Humanities and Social Science 
Faculty Representative, College of Science 
Faculty Representative, College of Visual and Performing Arts 
Faculty Representative, Carter School for Peace and Conflict Resolution 
Faculty Representative, Schar School of Policy and Government 
Faculty Representative, School of Business 
Faculty Representative, College of Engineering and Computing 
 
The Implementation Leadership Team will be divided into subcommittees. These 
subcommittees will likely include Student Engagement, Faculty and Community Partner 
Development, and Assessment. We anticipate the possibility of reorganizing subcommittees 
based on feedback from the Leadership Team and needs during the implementation of the QEP. 
  
In addition to the Implementation Leadership Team, there has been significant interest from 
the Mason community in formally collaborating on the Transformative Education QEP. Many of 
these collaborators have already been active in the plan development.  
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Exhibit 11. CECiL Collaborators from the Mason Community 
  

CECiL Collaborators Role 

Stearns Center for Teaching and 
Learning 

Collaborate on faculty development and support for 
CECiL 

Mason Core Committee  Develop Mason Core courses supporting anti-racist 
community engaged learning 

Honors College Pilot rubrics and assist in the development of anti-
racist community engaged learning in the Honors 
curriculum 

Center for Mason Legacies Partner in the development of student learning 
materials connected to the history of racism, of 
George Mason (the man) and the history of George 
Mason University 

The Carter School Pilot rubrics and assist in the development of anti-
racist community engaged learning in the Carter 
School curriculum 

Information Technology 
Services 

Provide support for the development of an 
engagement tracking database including 
implementation 

Office of Institutional 
Effectiveness and Planning 

Collaborate on assessment, data collection, rubric 
design, and learning outcome creation 

Academic Advising  Provide support in informing advisors about engaged 
courses and experiences 

UNIV Courses and Programs Collaborate on the development of a standard anti-
racist community engagement lesson plan for 
students  

OSCAR Support community engaged research experiences in 
OSCAR programs 
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University Career Services Collaborate on professional development for students 
engaging with nonprofit organizations 

University Life Collaborate on assessment and student module 
design and implementation 

Social Action and Integrative 
Learning 

Serve as members of the Community Engagement 
Consortium, collaborate on development of student 
modules, collaborate on Bonner Leader Program 
assessment 

New Student and Family 
Programs 

Partnership on facilitation of anti-racist community 
engaged experiences during orientation and transition 
programs, collaborate on assessment of those efforts 

Leadership Education and 
Development 

Lead partner for K-12 outreach and engagement, 
collaborator for assessment efforts and program 
design 

Early Identification Program Lead partner for K-12 outreach and Leadership 
Conference 

Graduate Education Collaborate on the creation of Graduate Teaching 
Assistant trainings 

Center for Culture, Equity, and 
Empowerment 

Collaborate on the development and facilitation of 
undergraduate student trainings 

Graduate Student Life Partner for addition of graduate student community 
engagement programs and networking events 
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VIII. Resources 

George Mason University is dedicated to the success of the Transformative Education QEP and 
has committed resources to support the associated student learning and QEP outcomes. At the 
beginning of Year 0, Mason invested $728,000 of new permanent funding dedicated towards 
the success of CECiL. In December 2021 the George Mason University Board of Visitors voted 
unanimously to affirm their support for establishing CECiL, including the proposed budget and 
expenditures. 
 
Spending for the Transformative Education QEP is broken into three primary categories; 
infrastructure for the launch of the Office of Community Engagement and Civic Learning, 
support for signature student experiences including the new Civic Fellows and Engaged Summer 
programs, and resources for faculty and curriculum development. The charts included in Exhibit 
12 demonstrate how funds will be used to achieve the goals of the QEP. 
 

A. Infrastructure for CECiL 

The first goal of the Transformative Education QEP is to build the infrastructure to support 
community engagement and civic learning at Mason. An important step in building this 
infrastructure is to support the Office of Community Engagement and Civic Learning and hire 
staff to support student experiences, curriculum and faculty development, and community 
partner outreach and relationship development. A full-time Associate Director will be hired to 
oversee the development of co-curricular student engagement and a full-time Program 
Manager will be hired to assist with curricular engagement, website management, and 
community partner development. The final addition to the CECiL team will be a part-time 
Faculty Fellow to work closely with the Director of CECiL on faculty development and 
curriculum. 
 
The budget associated with building infrastructure for community engagement also includes 
the on-going expenses related to managing the CECiL website and purchasing and maintaining 
an engagement software. The final expense in this area is funding for an annual Community 
Engagement Symposium where students, faculty, and community will come together to learn, 
share best practices, and highlight student work. 
 

B. Student Experience Support 

The secŽŶĚ�ŐŽĂů�ŽĨ�ƚŚĞ�dƌĂŶƐĨŽƌŵĂƚŝǀĞ��ĚƵĐĂƚŝŽŶ�Y�W�ŝƐ�ƚŽ�ĞǆƉĂŶĚ�ƐƚƵĚĞŶƚ͛Ɛ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�
anti-racism through community and civic engagement. The funds connected to this goal are in 
direct support of student learning and the implementation of high-quality student experiences. 
Mason is committing significant resources to create paid student experiences like Civic Fellows 
and the Engaged Summer Program and will dedicate additional resources to bring the Bonner 
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Leader Program to capacity. Other funding connected to this goal will be used to create 
modules and training opportunities for both graduate and undergraduate students to learn 
more about community engagement, civic learning, and anti-racism. 

C. Faculty and Curriculum Development 

The third goal of the QEP is to increase the opportunities for students to participate in 
community engaged courses and research experiences by investing in faculty training and 
curriculum development. This goal and the budget items associated with it recognizes that in 
order to make curricular shifts we need to invest in both faculty training development and 
training, and course development. The majority of funds in this area will therefore go towards 
instructional and curriculum support. The funding dedicated towards this goal will allow the 
QEP to reach a significant number of students through academic courses. Funding will be 
allocated towards faculty training in the form of both a year-long Fellows program and also the 
creation of one-time training and development opportunities. Additional funding will go 
towards one time curriculum grants to incorporate community engagement into each academic 
department. 
 
Exhibit 12a. Budgeted Support for the Transformative Education QEP 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Goal Category
Year 0 Year 1 Year 2 Year 3 Year 4 Year 5

FY - 22 FY - 23 FY - 24 FY - 25 FY - 26 FY - 27
Goal 1 CECiL Infrastructure - Salary 329,105 338,978 349,147 359,621 370,410 381,522 2,128,783
Goal 2 Student Experience Support - Student payments 116,394 189,997 260,059 301,609 342,672 384,217 1,594,946
Goal 3 Faculty & Curriculum Development - Faculty payments 105,880 118,577 121,685 131,823 135,591 137,816 751,372
Goal 1 CECiL Infrastructure - DE 106,388 103,691 105,777 107,924 110,133 112,406 646,319
Goal 2 Student Experience Support - DE 68,350 104,705 163,880 182,200 205,520 223,840 948,495
Goal 3 Faculty & Curriculum Development - DE 1,570 2,169 2,226 2,697 2,783 2,783 14,227

Total Investment 727,686 858,116 1,002,774 1,085,874 1,167,108 1,242,584 6,084,143
Total new investment need 29,461 150,019 294,380 377,175 458,095 533,247 1,842,377

Total 
Planned 
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Exhibit 12b. Budgeted Support for the Transformative Education QEP 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

Expenditure Year 0 Year 1 Year 2 Year 3 Year 4 Year 5

Director of CECiL 89,700$     92,391$     95,163$     98,018$     100,958$   103,987$   
Associate Director 82,000$     84,460$     86,994$     89,604$     92,292$     95,060$     
Program Manager 78,000$     80,340$     82,750$     85,233$     87,790$     90,423$     
Tracking Database 50,000$     51,500$     53,045$     54,636$     56,275$     57,964$     
Marketing and Outreach 15,000$     5,000$       5,000$       5,000$       5,000$       5,000$       
CECiL Operating Support 25,000$     25,000$     25,000$     25,000$     25,000$     25,000$     
Advisory Board 1,388$       1,391$       1,394$       1,397$       1,400$       1,403$       

Civic Fellows Program 
Student Wage 36,000$     36,000$     54,000$     54,000$     54,000$     54,000$     

Civic Fellows and Engaged 
Summer Program Budget 8,350$       14,705$     18,880$     22,200$     25,520$     28,840$     
Engaged Summer Student 
Stipends 8,333$       50,000$     54,167$     79,167$     104,167$   129,167$   
Bonner Leader Program 
Student Wage 60,000$     91,800$     139,554$   155,959$   171,872$   188,263$   
Bonner Leader Program 
Costs 60,000$     90,000$     145,000$   160,000$   180,000$   195,000$   

Training and Development 
Direct Expenses 1,570$       2,169$       2,226$       2,697$       2,783$       2,783$       
Faculty and Community 
Fellows Program 30,000$     35,000$     36,000$     43,500$     45,000$     45,000$     
Faculty Fellow for Engaged 
Scholarship 50,000$     51,500$     53,045$     54,636$     56,275$     57,964$     

CECiL Infrastructure

Student Experiences and Support

Faculty Training and Development
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IX. Assessment 

 
The selection of Anti-Racist Community Engagement as the QEP topic was informed by data 
from the 2015 and 2018 iterations of the National Survey of Student Engagement (NSSE) which 
suggested that, while George Mason students outperformed their peers on most NSSE 
indicators, Mason students are engaged in civic learning and community engagement at rates 
significantly lower than we desire and less than students at peer institutions. We are eager to 
move this needle on this indicator and to measure the success and implementation progress of 
our plan. 
 
At the institutional level, we desire to see specific increases in community participation from 
students and faculty, and staff, as well as a growth in the availability of programs and 
opportunities incorporating anti-racist community engagement as measures of success. We 
aspire to answer questions such as:  
 

x To what degree is anti-racist community engagement institutionalized at our university? 
x Which students are participating?  
x Is anti-racist community engagement connected to retention, sense of belonging, and 

graduation? 
 
At the institutional level, we will make use of course and program evaluations, along with 
campus wide indirect measures like NSSE and the graduating senior survey as tools for 
ĂŶƐǁĞƌŝŶŐ�ƋƵĞƐƚŝŽŶƐ�ƐƵĐŚ�ĂƐ�ŚŽǁ�ĂƌĞ�ƐƚƵĚĞŶƚƐ͛�ŬŶŽǁůĞĚŐĞ͕�ŝĚĞŶƚŝƚŝĞƐ͕�ĂŶĚ�ĂĐƚŝŽŶƐ�ƌĞůĂƚĞĚ�ƚŽ�
anti-racist community engagement affected by their participation? How do participating 
students describe the quality of their learning? 
 
At the student level, our student learning outcomes are focused on measuring the change in 
knowledge, skills, and attitudes connected to community engagement and anti-racism. This will 
require a broader and more diverse approach in our assessment plan including the use of 
rubrics, course evaluations, and evaluations of specific artifacts of student learning. The 
Director of the Office of Community Engagement and Civic Learning, in collaboration with 
members of the Office of Institutional Effectiveness and Planning (OIEP) will guide the 
assessment process. 

 

A. QEP Outcomes and Student Learning Outcomes 

The student learning and overall QEP outcomes to assess change in Anti-Racist Community 
Engagement were drafted by the QEP assessment subcommittee and reviewed by the entire 
QEP Development Committee, along with additional key stakeholders. The outcomes were 
refined to ensure they were as inclusive as possible without sacrificing clarity and measurability. 
The table below showcases the intended QEP outcomes at the institutional level.  
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Exhibit 13. Table of QEP Outcomes
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Each of the institutional level QEP outcomes are mapped to more than one metric in either 
NSSE, the Graduating Student Survey, or counts we will obtain through the University Registrar 
and CECiL as a result of the creation of new programs and initiatives. NSSE results are based on 
percent of senior undergraduate respondents and will be administered at Mason in 2021, 2024, 
and 2027. 2027 goal metrics were selected after a review of where some of our peer 
institutions measured in the 2018 NSSE Civic Engagement Module. 
 
In addition to measuring growth in the total number of students engaged in community-based 
learning experiences, we will work with the Office of Institutional Effectiveness and Planning to 
evaluate the accessibility of programs across student demographics. The goal is that these 
engaged experiences are available to all students and our annual Graduating Senior Survey will 
serve as a midpoint check-in between NSSE survey years to help us identify any course 
corrections or improvements needed for access and inclusive excellence. 

1. Student Learning Outcomes 
Definitions for learning outcomes related to civic knowledge, civic identity, and civic action 
were crafted after consulting national resources such as the Association of American Colleges 
and UnŝǀĞƌƐŝƚǇ͛Ɛ�s�>h�͗�sĂůŝĚ��ƐƐĞƐƐŵĞŶƚ�ŽĨ�>ĞĂƌŶŝŶŐ�ŝŶ�hŶĚĞƌŐƌĂĚƵĂƚĞ��ĚƵĐĂƚŝŽŶ��ŝǀŝĐ�
Engagement Rubric (Association of American Colleges & Universities, 2010), the Carnegie 
Elective Classification for Engaged Campuses, and published outcomes scholarship (Keen & Hall, 
2009; Welch & Saltmarsh, 2013).      
 
Student learning outcomes were scaffolded to indicate levels of initial exploration and 
engagement, developing commitment, and student and community transformation, as 
indicated in Exhibit 5 of the earlier Desired Learning Outcomes chapter. These outcomes are 
ĚĞƐŝŐŶĞĚ�ƚŽ�ƋƵĂŶƚŝĨǇ�ƚŚĞ�ĐĂŵƉƵƐ�ĐŚĂŶŐĞ�ĂŶĚ�ƚƌĂŶƐĨŽƌŵĂƚŝŽŶ�ƚŚĂƚ�ŝƐ�Ăƚ�ƚŚĞ�ŚĞĂƌƚ�ŽĨ�DĂƐŽŶ͛Ɛ�
QEP. Community engagement and anti-racism are treated as distinct concepts at the 
exploration stage, as related ideas at the developing commitment stage, and as integrated 
concepts at the transformation stage. 
 
A subcommittee of the QEP Development Committee created the draft rubric shown in Exhibit 
14 during Summer 2021 to be piloted in Spring 2022 with more extensive implementation in 
Fall 2022.  As the assessment plan has both formative and summative as well as direct and 
indirect measures, the rubric can function in several ways. The Transformative Education QEP 
Student Learning Outcomes Rubric may be used to: guide program development at the 
institutional as well as degree program levels; measure student achievement of learning 
outcomes across learning experiences; and contribute to the improvement of teaching and 
learning through faculty development activities. The Transformative Education QEP encourages 
faculty to adapt the rubric to use in ways that are relevant to courses and educational programs 
in their unique academic and professional fields. The rubric can be used to guide course and 
curriculum development by determining the level of student development as they enter a 
course, and the goals for students as they complete a course or set of courses. Faculty can 
design learning activities that align with the student learning outcomes. The rubric also can be 
adapted for evaluation of individual student research activities and products.
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Exhibit 14. Transformative Education through Anti-Racist Community Engagement Student 
Learning Outcomes Rubric 
 

   Level of Development  
 

 
ARCE Student  

Learning Outcomes 
& Definitions 

 
 
 

Transforming 
(Proficient) 

Developing 
Commitment 

(Emerging) 

Exploring 
(Novice) 

 
Civic Knowledge: 
Ability to connect 
discipline and course 
learning to community 
engagement and anti-
racism. 
 
 

 
Apply knowledge of a 
particular community 
and/or issue through 
an engaged project or 
experience. 

 
Connect theories and 
approaches to 
community 
engagement and anti-
racism to personal and 
academic experiences. 

 
Recognize theories and 
approaches to 
community engagement 
and anti-racism. 
 

 
Civic Identity: 
Commitment to 
community 
engagement and anti-
racism is derived from 
a sense of social 
responsibility and 
connection to 
community. 
 

 
Develop commitment 
to community 
engagement and anti-
racism that reflects an 
integrated sense of 
social responsibility 
and connection to 
community 

 
Critically reflect on 
values and 
intersecting identities 
and how they connect 
to a sense of social 
responsibility (to 
community) 

 
Develop awareness of 
personal values and 
intersecting identities 
and how they shape 
perspectives. 

 
Civic Action: Ability to 
work collectively to 
address a community 
issue and promote the 
public good. 
 

 
Collaborate with the 
community to analyze 
and take sustainable 
action to address 
injustices. 
 

 
Enact personal and 
collective actions that 
positively impact a 
community issue or 
the public good. 

 
Explore a wide variety of 
ways of working towards 
social change. 
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B. Assessment Strategies for Student Learning Outcomes 

The Transformative Education QEP student learning outcomes (SLOs) outline the most 
important knowledge, attitudes, and abilities expected of our students at different levels of 
engagement with QEP activities. At the same time, the SLOs were written to be inclusive of the 
many disciplines that have students involved in civic and community engagement, as well as 
diversity, equity, and inclusion programs. These outcomes were written to help us envision our 
larger goals through quantifiable metrics. For each SLO and QEP outcome, we focus on 
assessing the outcome to discover the value of our programs. The SLOs assessment plan is 
focused on both formative and summative assessment, with the expectation that a master 
ƌƵďƌŝĐ�ǁŝůů�ďĞ�ƵƐĞĚ�ƚŽ�ŵĞĂƐƵƌĞ�ƉƌŽŐƌĞƐƐ�ƚŽǁĂƌĚ�ŵĞĞƚŝŶŐ�ƚŚĞ�ŽƵƚĐŽŵĞƐ�ĂŶĚ�ƚŽ�ŐƵŝĚĞ�ĨĂĐƵůƚǇ͛Ɛ�
design of learning activities to meet the course goals. The assessment of the overall QEP 
outcomes concentrates more on summative assessment, with the goal of determining the 
overall value of the Transformative Education QEP. 

1. Review of Student Work Using Rubrics 
As a core part of the Transformative Education assessment plan, we intend to partner with 
faculty across Mason to assess specific student artifacts. Many courses with where students 
produce artifacts connected to the student learning outcomes have already been identified and 
will begin piloting use of the rubrics during the Spring 2022 semester. As we move forward with 
our faculty development and curricular integration plans, we will continue to add select courses 
for student artifact review using the Transformative Education rubric. 

2. Course Evaluations 
An important action of the Transformative Education QEP is the creation and implementation 
of standard questions for all courses with community engagement, civic learning, or anti-racist 
community engagement embedded into the course. These course evaluations will serve as both 
an indirect measure of student learning as well as a program evaluation for the quality of each 
engaged course. The course evaluations will be used to make improvements to our student and 
faculty support for engaged teaching and identify trends in satisfaction during our 
implementation phase. 

3. Community Partner Engagement in Evaluation 
Involving community partners in the assessment of student learning as well as in evaluating the 
quality of partnership and interaction with Mason is crucial to our plan. We will invite 
community partners to play a role in evaluating students in courses as well as high impact 
experiences like Bonner, Civic Fellows, and the Engaged Summer Program. Community partner 
involvement situates the partner as a co-educator and provides valuable feedback to faculty 
and the CECiL office about how we can best support and facilitate engagement with partners. 
We also look forward to working with partners to assess student career preparedness and 
specifically the learning outcomes connected to Civic Action as much of that work centers on 
ability to collaborate with stakeholders.
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Exhibit 15a. Assessment Strategies for Transformative Education QEP Student Learning Outcomes 

COMM 101
ENGH 101
ENGH 302
HNRS 260
HNRS 261
UNIV 100
Foundations for Building 
Just Society Courses
Bonner Leader Course
Select MI CBL courses
Select MI + CE courses

INTS 435 (Leading Change)
Bonner Leader Program
All Mason Impact (CBL)
All Mason Impact (+CE)
UNIV 381 (Foundations for 
Building a Just Society)
Course Evaluation for 
Community Partners
Student Evaluation for 
Bonner
Student Evaluation for 
Civic Fellows
Student Evaluation for 
Engaged Summer
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Bonner Leader Program
Civic Fellows Program
Engaged Summer

Leadership and Community 
Engagement Living 
Learning Community

Foundations for Building a 
Just Society Category 
Courses
Orientation 
Quill Camp Pre-Orientation
Leadership Mason 
Conference

Housing and Residence 
Life Standard CE 
Experience
National Survey of Student 
Engagement

Graduating Student Survey
Career Survey

Surveys
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Exhibit 15b. Assessment Strategies for Transformative Education QEP Campus Outcomes 

Foundations for Building 
Just Society Courses
Bonner Leader Course
Select MI CBL courses
Select MI + CE courses
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All Mason Impact (CBL)
All Mason Impact (+CE)
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Course Evaluation for 
Community Partners
Student Evaluation for 
Bonner
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Civic Fellows
Student Evaluation for 
Engaged Summer
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Engagement Living 
Learning Community
Orientation 
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National Survey of Student 
Engagement

Graduating Student Survey
Career Survey
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Term Engagement

Review of Student 
Work Using Rubrics

Assessment Strategies

QEP Outcomes

O
pp

or
tu

ni
tie

s 
fo

r 
co

m
m

un
ity

 a
nd

 c
iv

ic
al

ly
 

en
ga

ge
d 

le
ar

ni
ng

 a
re

 
pr

ev
al

en
t o

n 
ca

m
pu

s
An

ti-
ra

ci
st

 c
om

m
un

ity
 

en
ga

ge
m

en
t e

xp
er

ei
nc

es
 

an
d 

ci
vi

c 
le

ar
ni

ng
 a

re
 

em
be

dd
ed

 in
to

 
An

ti-
ra

ci
st

 c
om

m
un

ity
 

en
ga

ge
m

en
t i

s 
su

pp
or

te
d 

an
d 

fu
nd

ed
 a

t t
he

 g
ra

du
at

e 
an

d 
un

de
rg

ra
du

at
e 

le
ve

ls

U
nd

er
gr

ad
ua

te
 s

tu
de

nt
s 

w
ho

 e
ng

ag
e 

in
 c

om
m

un
ity

 
an

d 
ci

vi
c 

le
ar

ni
ng

 a
re

 
pr

ep
ar

ed
 fo

r c
ar

ee
r a

nd
 

Indirect Assessment Direct and Indirect Assessment Direct Assessment



 

 66 

4. Pre and Post Program Evaluations 
We plan to include pre and post evaluations for a number of student experiences. For the 
purposes of assessment, we have divided those experiences by long-term and short-term 
engagement. For student experiences that are classified as long-term engagement, which is 
classified as at least a semester of engagement, we will ask pre and post questions that align 
with the Developing Commitment and Transforming learning outcomes. For each of the 
experiences characterized as short-term, meaning less than a semester of engagement, we will 
be assessing at the Exploring and Developing Commitment levels of the Transformative 
Education learning outcomes. To achieve these assessment strategies the QEP Implementation 
Team and CECiL office will work closely with program staff in each of the identified areas. 

5. Surveys  
Finally, we will utilize a number of institutional surveys as indirect measures of student learning 
and achievement of our overall Transformative Education QEP outcomes. NSSE will be used to 
evaluate progress towards all of the overall QEP outcomes and will be administered in Year 0 of 
our QEP providing us with baseline data beginning in the Fall of 2022. The Graduating Student 
Survey is administered annually by the Office of Institutional Effectiveness and Planning. There 
are a series of civic and community engagement questions that align with our QEP outcomes 
and will provide an update on our progress each year in between NSSE. The Career Survey is 
distributed annually in a partnership between Career Services and Institutional Effectiveness 
and Planning and will help us better understand the relationship between anti-racist 
community engagement and civic learning, and job or graduate school preparedness. 

C. Assessment Timeline and Personnel 

The Director of CECiL, in conjunction with the QEP Implementation Leadership team and the 
Office of Institutional Effectiveness and Planning, will put into place a set of protocols to track 
ƉƌŽŐƌĞƐƐ�ƚŽǁĂƌĚ�ƉƌŽũĞĐƚ�ŐŽĂůƐ͘�dŚĞ��ŝƌĞĐƚŽƌ͛Ɛ�ƚŝŵĞ�ƚŽ�ĨŽĐƵƐ�ŽŶ�ĂƐƐĞƐƐŵĞŶƚ�ǁŝůů�ďĞ�ŽĨĨƐĞƚ�ďǇ�ƚŚĞ�
creation of two new positions designed to take on some of the functions currently under the 
portfolio of the director.  
 
In year one of the QEP process, assessment methods include counts and demographic analysis 
of student participants, tracking of sustainable anti-racist community engagement 
opportunities generated by the program, number and type of community partners, analysis of 
the number and type of courses infused with sustainable community engagement content, and 
analysis of formative feedback obtained from QEP participants (e.g., training  workshop 
attendees, students engaged in QEP awareness activities, etc.).  
 
In year three of the QEP process, the Director of CECiL, in conjunction with the QEP 
implementation leadership team and the Office of Institutional Effectiveness and Planning, will 
produce a benchmark report, disseminated to the George Mason campus community, that 
details QEP activities, progress made in implementing the various programming elements of the 
QEP, achievement of articulated numerical targets, results of assessment activities, 
improvements made as a result of assessment activities, and future expectations. The report 



 

 67 

will document the ways in which the QEP is being enacted and will identify and analyze any 
gaps between design and implementation. Some deviations from the plan will be intentional 
and beneficial, while others may not be. The report will serve as a key communication tool to 
campus constituencies as well as an opportunity for QEP stakeholders to reflect on project 
activities, goals, and formative assessment feedback.  
 
The assessment timeline also includes regular check-ins with community partners to assess the 
effects of anti-racist community engagement efforts on shared public issues. These check-ins 
will take the form of surveys and focus groups embedded into existing community partner 
programming through the Social Action and Integrative Learning (SAIL) office.  

D. Assessment Partners 

Reciprocal partnerships are essential elements in both anti-racist education and community 
engagement. As such, the Transformative Education QEP necessitates collaborative 
relationships with a host of campus and community stakeholders. We aim to be responsive to 
community-identified needs, engage in clear and timely communication, and to develop 
sustainable partnerships. Below is a list of some of the many partners who are essential to the 
QEP assessment process. 
 
Institutional Partners 

භ Office of Institutional Effectiveness & Planning (OIEP) 
භ Office of Student Scholarship, Creative Activities, and Research (OSCAR) 
භ Office of Undergraduate Education 
භ Social Action & Integrative Learning (SAIL) 
භ Stearns Center for Teaching and Learning 

 
Academic Units and Courses 

භ COMM 101 
භ ENG 301 
භ Foundations for Building a Just Society Category of Courses 
භ Honors College 
භ School of Integrative Studies (SIS) 
භ Carter School 
භ UNIV 100 

 
University Life Units 

භ Housing and Residence Life 
භ Leadership Education and Development 
භ New Student and Family Programs 

 
Community Partners 

x Mason Impact and Community Based Learning Course Partners 
x Bonner Leader Program Supervisors 
x Civic Fellows Program Supervisors 
x Engaged Summer Program Supervisors 
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XI. Appendices 
 

I. Committee Memberships 

 
Reaffirmation Leadership Team and QEP Topic Selection Committee 

(Fall 2019 - Spring 2021) 
 

Name Title Academic Unit 
Matthew Smith Director of Accreditation Office of the Provost 
Gesele Durham Associate Provost Institutional Effectiveness 

and Planning 
Kim Eby Associate Provost for Faculty Affairs and 

Development 
Office of the Provost 

Doug McKenna University Registrar Office of the Provost 
Janette Muir Associate Provost for Academic Initiatives and 

Services 
Office of the Provost 

Justin Sutters Director, Master of Arts in Teaching, Associate 
Professor, Faculty Fellow 2020 - 2022 

College of Visual and 
Performing Arts 

Bethany Usher Associate Provost for Undergraduate Education Office of the Provost 
Oscar Barton Professor and Department Chair and SACSCOC 

Faculty Fellow 2019 - 2020 
College of Engineering and 
Computing 

 
QEP Development Committee 

(All Members October 2020 ʹ Present) 
 

Member Title Academic Unit 
Justin Sutters 
(Co-Chair) 

Director, Master of Arts in Teaching, 
Associate Professor 

College of Visual and Performing Arts 

Kristen Wright  
(Co-Chair) 

Director of Civic Engagement Office of the Provost, Undergraduate 
Education 

Susan Allen Associate Professor Carter School 
Crystal Anderson Assistant Director Stearns Center 
Tiwana Barnes Equal Opportunity and Diversity 

Specialist 
Compliance, Diversity, and Ethics 

LaNitra Berger Senior Director Office of Fellowships 
Meagan Call-
Cummings 

Assistant Professor College of Education and Human 
Development 

Lauren Cattaneo Associate Professor College of Humanities and Social 
Science 

Vanessa Correa Associate Director for Advising Honors College 
Guadalupe Correa-
Cabrera 

Associate Professor Schar School of Policy and 
Government 
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Amy Fowler Assistant Professor College of Science 
Rick Gray Director New Student and Family Programs 
Malerie Gamblin Academic Advisor School of Business 
Pallavi Rai Gullo Director Graduate Academic and Student 

Affairs 
Lisa Hitt Web Content Strategist Digital Communications and 

Marketing 
Kimberly Holmes Associate Dean for Student Affairs College of Health and Human Services 
Creston Lynch Assistant Vice President University Life 
Noah Mack Undergraduate Student Government & International Politics 
Yorgun Marcel Associate Dean of University Life Mason Korea 
Patty Mathison Director Social Action & Integrative Learning 
Leigh McCue Associate Professor Volgenau School of Engineering 
Sherrice Mojgani Assistant Professor College of Visual and Performing Arts 
Julie Owen Associate Professor  School of Integrative Studies 
Sarah Osman Undergraduate Student Community Health 
Rachelle Perkins Associate Dean for Academic Affairs, 

Associate Professor 
Antonin Scalia Law School 

Shauna Rigaud PhD Candidate Cultural Studies 
Arthur Romano Assistant Professor  Mason Korea 
Shobita Satyapal Professor College of Science 
Sheena Serslev Associate Director Institutional Effectiveness and 

Planning 
Lisa Snyder Associate Director  Leadership Education and 

Development 
Caroline Sutter Associate Professor College of Health and Human Services 
Gabrielle Tayac Associate Professor College of Humanities and Social 

Sciences 
Martin Trompeta Undergraduate Student Film and Video Studies 
Fardousa Wardere PhD Student College of Education and Human 

Development 
Aliscia Warren Undergraduate Student Psychology 
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QEP Development Subcommittees 
(Spring 2021) 

  
Student Experience  
Rick Gray, New Student & Family Programs  
Lisa Snyder, Leadership Education and Development 
Patty Mathison, Social Action and Integrative Learning 
Malerie Gamblin, School of Business 
Pallavi Rai Gullo, Graduate Education  
Fardousa Wardere, PhD Student, CEHD  
Martin Trompeta, Undergraduate Student  

  
Community Engagement  
Shauna Rigaud, PhD Candidate, Cultural Studies  
Gabrielle Tayac, College of Humanities and Social Sciences 
Meagan Call-Cummings, College of Education and Human Development  
Susan Allen, Carter School  
  
Assessment and Student Learning Outcomes 
Sheena Serslev, Institutional Effectiveness and Planning  
Sherrice Mojgani, College of Visual and Performing Arts 
Vanessa Correa, Honors College  
Julie Owen, School of Integrative Studies 
Aliscia Warren, Undergraduate Student  
  
Faculty & Staff Development 
Crystal Anderson, Stearns Center 
Lisa Hitt, Digital Communications & Marketing  
Leigh Mccue-Weil, Engineering 
LaNitra Berger, Office of Fellowships 
Richard Craig, Faculty Senate, College of Humanities and Social Sciences 
Tiwana Barnes, Compliance, Diversity & Ethics  
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Summer Development Team 
(Summer 2021) 

  
Crystal Anderson, Stearns Center 
Meagan Call-Cummings, College of Education and Human Development  
Vanessa Correa, Honors College 
Richard Craig, Faculty Senate, College of Humanities and Social Sciences 
Julie Owen, School of Integrative Studies 
Justin Sutters, School of Art 
Fardousa Wardere, PhD Student, College of Education and Human Development 
Kristen Wright, Office of Community Engagement and Civic Learning 
Appendix II. Topic Selection Process 
 

Proposal Rubric 
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II. Topic Selection Process 

 
Topic Selection Ranking Form 

Below are PDF files containing the slide decks for the QEP Topic Proposal Presentation on 
3/26/20. Also, a brief abstract of each proposal is provided. A recording of the presentation is 
available on the QEP website at https://provost.gmu.edu/qep. Based on your review of the 
proposals and the SACSCOC QEP Evaluative Framework, please rank the proposals (1 = best 
ĐŚŽŝĐĞ�ƚŽ�ƐĞƌǀĞ�ĂƐ�DĂƐŽŶ͛Ɛ�Y�W͖�Ϯ�с�ƐĞĐŽŶĚ�ďĞƐƚ�ĐŚŽŝĐĞ�ƚŽ�ƐĞƌǀĞ�ĂƐ�DĂƐŽŶ͛Ɛ�Y�W͖�ĞƚĐ͘Ϳ  You can 
also provide feedback and/or comments on the proposals in the textbox provided for each. 
Your feedback will be forwarded to the Reaffirmation Leadership Team for review to inform the 
selection of the final QEP topic. 
 
QEP Topic Proposal 1 
x ͞hŶĚĞƌŐƌĂĚƵĂƚĞ�>ĞĂƌŶŝŶŐ��ƐƐŝƐƚĂŶƚƐ�ĂƐ�>ĞĂĚĞƌƐ�ĨŽƌ��ĐƚŝǀĞ�>ĞĂƌŶŝŶŐ͟ 
x Synopsis 

This plan supports training, funding, and oversight to expand the use of undergraduate 
learning assistants (LAs) to enhance educational experiences across Mason through in-class 
and out-of class peer consultation. Introductory STEM courses, large courses in new active 
learning classrooms, and high-impact Mason Core classes would be prioritized for support 
from LAs, with others to follow. Nationwide and locally, LA programs demonstrably increase 
student retention and engagement, provide undergraduate leadership opportunities, and 
improve faculty satisfaction in teaching. 

x Rank this Proposal ;ϭ�с�ďĞƐƚ�ĐŚŽŝĐĞ�ĂƐ�DĂƐŽŶ͛Ɛ�Y�W͖�Ϯ�с�ƐĞĐŽŶĚ�ďĞƐƚ�ĐŚŽŝĐĞ�ƚŽ�ƐĞƌǀĞ�ĂƐ�
DĂƐŽŶ͛Ɛ�Y�W͖�ĞƚĐ͘Ϳ 

x Comments/Feedback on Proposal: 
QEP Topic Proposal 2 
x ͞^ƚƌĂƚĞŐŝĐ�^Ŭŝůů��ƵŝůĚŝŶŐ͗���EĞĐĞssity for Graduate Student Professional Development and 

�ĂƌĞĞƌ�ZĞĂĚŝŶĞƐƐ͟ 
x Synopsis 

In order to be career-ƌĞĂĚǇ�ŝŶ�ƚŽĚĂǇ͛Ɛ�ũŽď�ŵĂƌŬĞƚ͕�DĂƐŽŶ�ŐƌĂĚƵĂƚĞ�ƐƚƵĚĞŶƚƐ�ŶĞĞĚ�ƌĞůĞǀĂŶƚ�
professional development support to cultivate strategic skills that complement their 
subject-area expertise. This QEP proposes to develop a university-wide initiative to prepare 
graduate students across disciplines for long-term academic and non-academic career 
success. Through an integrated approach, we will provide our students with tools and 
training to advance their professional growth and ensure their personal well-being.  

x Rank this Proposal ;ϭ�с�ďĞƐƚ�ĐŚŽŝĐĞ�ĂƐ�DĂƐŽŶ͛Ɛ�Y�W͖�Ϯ�с�ƐĞĐŽŶĚ�ďĞƐƚ�ĐŚŽŝĐĞ�ƚŽ�ƐĞƌǀĞ�ĂƐ�
DĂƐŽŶ͛Ɛ�Y�W͖�ĞƚĐ͘Ϳ 

x Comments/Feedback on Proposal 2: 
 

QEP Topic Proposal 3 
x ͞&ƌŽŵ��ĂŵƉƵƐ�ƚŽ��ŽŵŵƵŶŝƚǇ͗��ƵůƚŝǀĂƚŝŶŐ��ŝǀŝĐĂůůǇ-�ŶŐĂŐĞĚ�>ĞĂĚĞƌƐ͟ 
x Synopsis 

https://provost.gmu.edu/qep
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Cultivating civically engaged leaders aims to foster a culture of engagement at Mason where 
students and faculty make connections between multi-disciplinary knowledge and 
community change to understand their role as citizens of the world and act to address 
challenging global problems, all in partnership with community. This aim will be 
accomplished by embedding civic engagement into the curriculum and student experience, 
increasing funding for community engaged research and teaching, and building an 
infrastructure to support sustained engagement. 

x Rank this Proposal ;ϭ�с�ďĞƐƚ�ĐŚŽŝĐĞ�ĂƐ�DĂƐŽŶ͛Ɛ�Y�W͖�Ϯ�с�ƐĞĐŽŶĚ�ďĞƐƚ�ĐŚŽŝĐĞ�ƚŽ�ƐĞƌǀĞ�ĂƐ�
DĂƐŽŶ͛Ɛ�Y�W͖�ĞƚĐ͘Ϳ 

x Comments/Feedback on Proposal 3: 
 

QEP Topic Proposal 4 
x ͞�ůŽƐŝŶŐ�ƚŚĞ�'ĂƉ͟ 
x Synopsis 

dŚĞ�ƵŶŝǀĞƌƐŝƚǇ͛Ɛ�ŵŝƐƐŝŽŶ�ĨĂůůƐ�ƐŚŽƌƚ�ǁŚĞŶ�ƐƚƵĚĞŶƚƐ�ƉĞƌĐĞŝǀĞ�Ă�ŐĂƉ�ďĞƚǁĞĞŶ�ĐůĂƐƐƌŽŽŵ�
learning and their post-graduation aspirations. This QEP resources faculty to more fully 
integrate career readiness throughout the curriculum through high impact, meaning-making 
ŵĞƚŚŽĚƐ͘�dŚŝƐ�ŝŶƚĞŶƚŝŽŶĂů�ĂŶĚ�ĂĐĐĞƐƐŝďůĞ�ƉůĂŶ�ƉůĂĐĞƐ�ĞŵƉŚĂƐŝƐ�ŽŶ�ƐƚƌĞŶŐƚŚĞŶŝŶŐ�ƐƚƵĚĞŶƚƐ͛�
ability to articulate their learning in terms of skills and maximize existing experiential 
learning opportunities. Success will result in greater student engagement in the academic 
experience, satisfaction and career outcomes. 

x Rank this Proposal ;ϭ�с�ďĞƐƚ�ĐŚŽŝĐĞ�ĂƐ�DĂƐŽŶ͛Ɛ�Y�W͖�Ϯ�с�ƐĞĐŽŶĚ�ďĞƐƚ�ĐŚŽŝĐĞ�ƚŽ�ƐĞƌǀĞ�ĂƐ�
DĂƐŽŶ͛Ɛ�Y�W͖�ĞƚĐ͘Ϳ 

x Comments/Feedback on Proposal 4: 
 
 
Topic Selection Announcement 
 
DĂƐŽŶ͛Ɛ�EĞǆƚ�YƵĂůŝƚǇ��ŶŚĂŶĐĞŵĞŶƚ�WůĂŶ�;Y�WͿ�dŽƉŝĐ�^ĞůĞĐƚĞĚ͊ 
 
As you know, Mason is preparing for our 2022 reaffirmation of accreditation by the Southern 
Association of Colleges & Schools Commission on Colleges (SACSCOC). One of the most 
important components of the reaffirmation includes the development of a quality 
enhancement plan (QEP) specifically focused on improving student learning and/or student 
success. Today, I am pleased to announce that we have selected, with input from the Mason 
community, the Transformative Education through Equity and Justice: Anti- Racist Community 
Engagement QEP proposal! 
 
dŚĞ�ĨŝƌƐƚ�ƐƚĞƉ�ŝŶ�ĚĞƚĞƌŵŝŶŝŶŐ�DĂƐŽŶ͛Ɛ�Y�W�ǁĂƐ�ƚŽ�ŝĚĞŶƚŝĨǇ�ƚŚĞ�ƚŽƉŝĐ�ĨŽƌ�ŽƵƌ�ƉůĂŶ�ƚŚƌŽƵŐŚ�Ă�
process that solicited input and feedback from across the university community. Executing this 
first step was the responsibility of the Reaffirmation Leadership Team (RLT), who was fortunate 
to have received a number of excellent proposals, with strong campus involvement throughout 
the process. The selected QEP topic reflects the strengths of the original Civic Engagement 
proposal, addresses opportunities for qualitative improvement in student success, engages 
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academic and co-curricular communities across Mason, and positions our students and faculty 
to respond to current social issues.  
 
What remains now is developing the specifics of a comprehensive five-year plan, which will be 
completed by the members of the soon-to-be appointed QEP Development Committee. This 
committee will be co-ĐŚĂŝƌĞĚ�ďǇ�<ƌŝƐƚĞŶ�tƌŝŐŚƚ�ĂŶĚ��ƌ͘�:ƵƐƚŝŶ�^ƵƚƚĞƌƐ͘�DƐ͘�tƌŝŐŚƚ�ŝƐ�DĂƐŽŶ͛Ɛ�
Director of Civic Engagement, and Dr. Sutters serves as SACSCOC Faculty Fellow and Director of 
DĂƐŽŶ͛Ɛ�DĂƐƚĞƌ�ŽĨ��ƌƚƐ�ŝŶ�dĞĂĐŚŝŶŐ�;D�dͿ�ŝŶ��ƌƚ��ĚƵĐĂƚŝŽŶ�ƉƌŽŐƌĂŵ͘  
 
The five-year QEP will be rooted in our mission, driven by our institutional assessments, and 
connected to our Anti-Racism and Inclusive Excellence initiative. Because the success of our 
QEP hinges on the engagement of the entire Mason community ʹ faculty, students, staff, and 
administrators ʹ I hope that you will all contribute as involved partners as we move forward. 
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III. Involvement of the Mason Community 

 
Campus Planning Activities and Meetings 

 
Meeting or Event Department Date 

Academic Council 
 

September 24, 
2020 

Office of Institutional Effectiveness and Planning 
Data Planning 

Faculty and Staff October 7, 2020 

MASC Meeting 
 

November 12, 
2020 

New Student and Family Programs Meeting New Student and Family 
Programs 

November 13, 
2020 

University Life Diversity, Equity, and Inclusion 
Cluster Meeting 

University Life December 4, 
2020 

Anti-Racism and Inclusive Excellence Task Force Faculty, Staff, Students December 4, 
2020 

College of Humanities and Social Science Faculty 
Meeting 

CHSS Faculty December 9, 
2020 

Carter School Faculty Board Discussion Carter School Faculty and 
Staff 

December 9, 
2020 

Mason Academic Advisors Network Steering 
Committee Meeting 

Academic Advisors December 11, 
2020 

Graduate Student Focus Group Graduate Students December 11, 
2020 

Undergraduate Student Focus Group Undergraduate Students December 11, 
2020 

School of Business Academic Advisors Meeting School of Business Advisors December 16, 
2020 

Stearns Center for Teaching and Learning Planning 
Meeting 

Stearns Center Staff December 18, 
2020 

Contemporary Student Services Staff Meeting Mason Staff January 11, 2021 
Mason Korea Faculty Member Meeting Faculty January 12, 2021 
QEP Learning Outcomes Mini Retreat 1 Faculty, Staff, Students January 15, 2021 
QEP Learning Outcomes Mini Retreat 2 Faculty, Staff, Students January 19, 2021 
School of Business Faculty Meeting School of Business Faculty January 19, 2021 
Institute for a Sustainable Earth Meeting Staff January 21, 2021 
Academic Council Meeting Faculty and Staff January 28, 2021 
University Life I-Team University Life Staff February 10, 

2021 
Graduate Academic Council Graduate Faculty, Staff, and 

Students 
February 24, 
2021 

University Life Assessment Staff Meeting Staff March 1, 2021 
University Life Cabinet Meeting University Life Leadership March 3, 2021 
Office of Institutional Effectiveness and Planning Staff April 1, 2021 
Graduate Student Life Graduate Student Life Staff April 6, 2021 
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Undergraduate Education Staff Meeting Staff, Graduate Students April 6, 2021 
Graduate and Professional Student Association Graduate Students April 13, 2021 
Patriot Leaders Class Undergraduate Students April 23, 2021 
QEP Town Hall Students, Faculty, Staff April 28, 2021 
College of Health and Human Services Information 
Session 

Faculty, Staff, Students April 28, 2021 

Academic Council Faculty and Staff April 29, 2021 
Residence Life Residence Life Staff April 29, 2021 
Mason Libraries All Staff Meeting Mason Library Staff May 11, 2021 
Residence Life Curriculum Planning Residence Life Staff June 3, 2021 
Early Identification Program Planning Meeting Staff July 8, 2021 
College of Humanities and Social Science Diversity, 
Equity, Inclusion Leads 

CHSS Faculty July 15, 2021 

Center for Culture, Equity, and Empowerment 
Strategic Conversation 

Faculty and Staff August 23, 2021 

Stearns Center for Teaching and Learning Strategic 
Conversation 

Faculty and Staff August 25, 2021 

Institute for a Sustainable Earth Strategic 
Conversation 

Faculty and Staff August 31, 2021 

English Composition (Multilingual Students) 
Strategic Conversation 

Faculty September 13, 
2021 

ARIE and QEP Strategic Conversation Faculty  September 17, 
2021 

Innovations in Teaching and Learning Presentation Faculty and Staff September 23, 
2021 

Academic Council Presentation Faculty and Staff September 23, 
2021 

University Communicators Meeting- Briefing Faculty and Staff September 28, 
2021 

Honors College Leadership Team Briefing Faculty and Staff September 28, 
2021 

School of Business Advisors Briefing Faculty and Staff September 29, 
2021 

QEP and College of Engineering and Computing 
Planning 

College of Engineering and 
Computing Faculty 

September 30, 
2021 

Graduate Student Life Planning Faculty, Staff, Students October 5, 2021 
QEP and College of Education and Human 
Development 

Faculty, Staff October 5, 2021 

QEP and Mason Core Faculty October 6, 2021 
University Life I-Team Planning University Life Staff October 6, 2021 

CVPA QEP Presentation Faculty October 6, 2021 
Carter School Faculty Board Discussion Carter School Faculty and 

Staff 
October 6, 2021 

QEP and College of Humanities and Social Sciences 
Planning 

Faculty October 7, 2021 



 

 82 

Student Government Presentation Students October 7, 2021 
QEP and Schar School of Policy and Government 
Discussion 

Faculty  October 8, 2021 

Faculty Resource Panel- College of Engineering and 
Computing 

Faculty October 12, 2021 

QEP and Mason Korea Faculty October 13, 2021 
School of Art QEP Presentation Faculty October 13, 2021 
QEP and College of Science Planning Meeting Faculty October 13, 2021 
QEP and College of Health and Human Services 
Planning 

Faculty October 14, 2021 

QEP and School of Business Planning Faculty October 14, 2021 
QEP and Honors College Planning Faculty October 15, 2021 
QEP and Residence Life Planning- Residential 
Curriculum 

Staff and Students October 15, 2021 

QEP and College of Visual and Performing Arts 
Planning 

Faculty October 18, 2021 

Innovation Team Business Meeting- Planning University Life Staff October 19, 2021 
Student Government Discussion and Planning Students October 21, 2021 
School of Integrative Studies Planning Meeting Faculty and Staff October 25, 2021 
QEP and Engineering Department Presentation Faculty and Staff October 29, 2021 
Academic Council Presentation Faculty and Staff November 4, 

2021 
Leadership Education and Development Planning  Students November 10, 

2021 
 

 
QEP Marketing and Publicity Efforts 

 
Activity Method Date 
Inform Student Government Association 
about QEP Topic Proposal Process 

�ŵĂŝů�;͞�ŵĂŝů�ĂďŽƵƚ�
^��^�K��ĂŶĚ�ƚŚĞ�Y�W͟Ϳ 

November 4, 2019 

Inform faculty about the start of the 
QEP Topic Proposal Process 

Email from Office of the 
Provost to all Faculty 

November 5, 2019 

Inform Staff Senate about the start of 
the QEP Topic Proposal Process 

Email from Staff Senate 
Chair 

November 11, 2019 

Office of the Provost Newsletter- Inform 
Mason Community about QEP Topic 
Proposal Process 

Email from Office of the 
Provost 

November 20, 2019 

Reminder about QEP Proposal Deadline Email from Office of the 
Provost  

December 4, 2019 

Update to Campus on QEP Submissions Email from Provost to 
Faculty Listserv 

December 19, 2019 

Inform Campus of QEP Topic Finalists Email from Office of the 
Provost 

January 30, 2020 
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Announcement to Campus of 
Presentation Dates for Four QEP 
Proposal Finalists 

Email from Provost March 9, 2020 

QEP Campus Presentation Virtual Session March 26, 2020 
Solicit Feedback from students, faculty, 
staff, and alumni through online survey 

QEP Website and 
Qualtrics 

 

Announcement of QEP Topic from Office 
of the President 

Email from Office of the 
President 

September 2, 2020 

Announcement of QEP Topic from 
WƌŽǀŽƐƚ͛Ɛ�EĞǁƐůĞƚƚĞƌ 

Provost Newsletter September 16, 2020 

Inform campus community of QEP 
committee members and updates 

QEP Website November 9, 2020 

Inform campus community of QEP 
committee members 

Provost Newsletter November 18, 2020 

Inform campus community of fall 
semester progress 

QEP Website February 3, 2021 

Inform campus community of spring 
semester progress 

QEP Website April 12, 2021 

Invite campus community to QEP Spring 
Town Hall 

WƌŽǀŽƐƚ͛Ɛ�EĞǁƐůĞƚƚĞƌ April 14, 2021 

Update to campus community and Town 
Hall Reminder 

WƌŽǀŽƐƚ͛Ɛ�EĞǁƐůĞƚƚĞƌ April 21, 2021 

QEP Campus Wide Town Hall Virtual Session April 28, 2021 
QEP and Anti-Racism and Inclusive 
Excellence Graphic for Marketing 

QEP Website Friday, September 24, 2021 

Social Media Outreach: QEP and ARIE Twitter Monday, September 27, 2021 
On Campus Kiosk: Postcards, 
promotional materials, feedback form 

Johnson Center Monday, September 27, 2021 

Social Media Outreach: Distinguishing 
between QEP and ARIE 

Twitter Tuesday, September 28, 2021 

On Campus Kiosk: Postcards, 
promotional materials, feedback form 

The Hub Wednesday, September 29, 
2021 

Social Media Outreach: Distinguishing 
between QEP and ARIE 

Twitter Wednesday, September 29, 
2021 

Social Media Outreach: Distinguishing 
between QEP and ARIE 

Twitter Thursday, September 30, 2021 

Full draft of QEP available on website QEP Website Friday, October 1, 2021 
Feedback and collaboration form added 
to QEP website 

QEP Website Friday, October 1, 2021 

Social Media Outreach: Introduction to 
the QEP 

Twitter Friday, October 1, 2021 

On Campus Kiosk: Postcards, 
promotional materials, feedback form 

Student Union Building 
1 

Tuesday, October 5, 2021 

Update on the QEP: Announcing campus 
wide open feedback period 

The George  Tuesday, October 5, 2021 

Social Media Outreach: Invitation to 
provide feedback on QEP 

Twitter Tuesday, October 5, 2021 
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Update on the QEP: Announcing campus 
wide feedback period 

WƌŽǀŽƐƚ͛Ɛ�EĞǁƐůĞƚƚĞƌ Wednesday, October 6, 2021 

On Campus Kiosk: Postcards, 
promotional materials, feedback form 

Johnson Center Friday, October 8, 2021 

On Campus Kiosk: Postcards, 
promotional materials, feedback form 

The Hub Wednesday, October 13, 2021 

Mason Korea: Update on the QEP Mason Korea 
Newsletter 

Friday, October 15, 2021 

On Campus Kiosk: Postcards, 
promotional materials, feedback form 

Johnson Center Wednesday, October 20, 2021 

On Campus Kiosk: Postcards, 
promotional materials, feedback form 

Student Union Building 
1 

Friday, October 22, 2021 

Update on the QEP: Reminder about 
campus wide feedback period 

WƌŽǀŽƐƚ͛Ɛ�EĞǁƐůĞƚƚĞƌ Thursday, October 21, 2021 
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Campus Feedback- Transformative Education through Anti-Racist Community Engagement 

Thank you for taking time to offer feedback on "Transformative Education through Anti-Racist 
Community Engagement", Mason's Quality Enhancement Plan. Please use the space below to provide us 
with your questions, comments, and thoughts on the QEP. For more information on the QEP please visit 
qep.gmu.edu.     
 
1. Mason Affiliation: I am a Mason... 

o Faculty (1)  

o Staff (2)  

o Student (3)  

o Community Member (4)  

o Other (5)  
 

2. What questions do you have about Mason's Quality Enhancement Plan? 
 
3. What comments or suggestions do you have for Mason's Quality Enhancement Plan? 
 
4. What excites you about Mason's Quality Enhancement Plan? 
 
5. Does Mason's Quality Enhancement Plan connect with any of your course teaching or research?  

o Yes (4)  

o No (5)  
 

6. Please describe the course or research that the QEP connects with: 
 
7. Please share your name below so we can follow up about course and research connections, as well as 
QEP opportunities 
 
8. If you are interested in learning more about the QEP or providing additional feedback this fall, please 
include your name and email address below: 
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IV. Rubrics 

AAC&U Civic Engagement VALUE Rubric
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IUPUI Civic-Minded Graduate Rubric 2.0



 

 88 
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Bonner Leader Program Rubric 

Over the past decade, the Bonner Foundation and colleges and universities in its network have begun to formalize a 
set of  learning outcomes connected to the co-curricular, curricular, and integrative experiences associated with its 
four-year civic engagement program. This rubric draws on rubrics developed as part of  the VALUE initiative of  the 
Association of  American Colleges and Universities and the Massachusetts Department of  Higher Education, 
including the Civic Engagement, Civic Values, Civic Knowledge, and Integrative Learning Rubrics. Foundation staff  
were part of  the development of  three of  these rubrics, which involve experts from colleges, universities, and 
organizations across the United States. The rubrics articulate learning outcomes, with performance descriptors that 
describe progressively more sophisticated levels of  their attainment. The rubrics are intended for institutional-level 
use in evaluating and discussing student learning, such as in conjunction with a Capstone, Senior Presentation of  
Learning or portfolio of  work. 

Definition 

Civic engagement is "working to make a difference in the civic life of  our communities and developing the 
combination of  knowledge, skills, values and motivation to make that difference. It means promoting the quality of  
life in a community, through both political and non-political processes."  (Excerpted from Civic Responsibility and 
Higher Education, edited by Thomas Ehrlich, published by Oryx Press, 2000, Preface, page vi.) In addition, civic 
engagement encompasses actions wherein individuals participate in activities of  personal and public concern that 
are both individually life enriching and socially beneficial to the community. This definition is compatible with the 
Bonner Program, which involves a developmental progression of  service and civic involvement, including exposure 
to multiple forms of  engagement. Additionally, the Bonner Common Commitments�²�Fivic engagement, 
community building, diversity, international perspective, social justice, and spiritual exploration�²�Dffirm the holistic 
educational approach of  the Bonner Program, which seeks to support the success of  students and their clarification 
of  core values. The learning outcomes in this rubric relate to these core programmatic values and purposes, while 
also connecting with the mission and purpose of  many of  the institutions in the Bonner network. Additionally, they 
have been adapted to fit with the developmental frameworks and principles of  the Bonner Program, which 
prioritize both an assets-based approach to community partnerships that value place and issue-based knowledge, as 
well as the significance of  student voice and leadership.  

Thus, the learning outcomes below are drawn from and adapted from the Civic Engagement, Civic Knowledge, 
Civic Values, Integrative Learning, and Global Learning rubrics. They include ten indicators: 

� Civic Agency     
� Civic Identity 
� Critical Thinking and Perspective 
� Communication Skills   
� Diversity and Intercultural Competence    

� Empathy   
� Integrative Learning 
� Leadership 
� lace- and Issue-Based Knowledge 
� Social Justice 

Framing Language 

Preparing graduates for their public lives as citizens, members of  communities, and leaders in society has historically 
been a responsibility of  higher education. Yet the outcome of  a civic-minded graduate is a complex concept. Civic 
learning outcomes are framed by personal identity and commitments, disciplinary frameworks and traditions, pre-
professional norms and practice, and the mission and values of  colleges and universities. This rubric is designed to 
make civic learning outcomes more explicit. Civic engagement can take many forms, from individual volunteerism 
to organizational involvement to electoral participation. For Bonner Scholars and Leaders, students often engage in 
service, site-based capacity building, community-based learning, relevant coursework, and community-based 
research.  Thus, multiple types of  work samples or collections of  work may be assessed including: 

� The Bonner Scholar/Leader creates and manages a service program or site that engages others (such as youth 
or members of  a neighborhood) in learning about and taking action on an issue they care about. In the 
process, the student also teaches and models processes that engage others in deliberative democracy, in having 
a voice, participating in democratic processes, and taking specific actions to affect an issue. 

� The Bonner Scholar/Leader researches, organizes, and carries out public education on a particular issue, one 
that includes multiple perspectives on that issue and how best to make positive change through various 
courses of  public action. As a result, other students, faculty, and community members are engaged to take 
action on an issue. 

� The Bonner Scholar/Leader works on and takes a leadership role in a campaign or public education strategy 
to bring about tangible changes in the public·s awareness or education on a particular issue, or even a change 
in public policy. Through this process, the student demonstrates multiple types of  civic action and skills. 

� The Bonner Scholar/Leader integrates their academic work with civic or community engagement, producing 
a tangible product (piece of  legislation or policy, a business, building or civic infrastructure, water quality or 
scientific assessment, needs survey, research paper, service program, or organization) that has engaged 
community constituents and responded to community needs and assets through the process. 

BONNER PROGRAM  LEARNING OUTCOM ES RUBRIC *  
Drawing on rubrics developed and piloted by AAC&U and the Massachusetts Department of  Higher 
Education while adapted to fit the four-year developmental structure of  the Bonner Program (* Draft) 
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V. NSSE Civic Engagement Module 
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VI. Site Visits with Peer Institutions 

Institution Office Host Title Site Visit Date QEP Members in Attendance Best Practices

Rutgers University, Camden Office of Civic Engagement

Vice Chancellor for 
Diversity, Inclusion, 
and Civic 
Engagement April 27th, 2021

Lisa Hitt, Leigh McCue-Weil, 
Justin Sutters, Kristen Wright

Faculty Fellows, 
Connecting Community 
Engagement and Diversity, 
K-12 Engagement, Bonner 
Leader Program, Faculty 
for Engaged Scholarship, 
Paid Student Experiences

University of Kansas Center for Service-Learning
Director, Center for 
Service-Learning May 6th, 2021

Crystal Anderson, Richard 
Craig, Lisa Hitt, Justin 
Sutters, Kristen Wright

Community Engagement 
Consortium, Faculty 
Development, Course 
Designations

University of Washington
Community Engagement and 
Leadership Education Center

Director of 
Community 
Engagement May 10th, 2021

Shauna Rigaud, Kristen 
Wright

Faculty Development 
partnership with Teaching 
& Learning, Paid Student 
Experiences, Summer and 
Academic Year Programs

Florida State University
Center for Leadership and Social 
Change

Director, 
Community 
Engagement 
Coordinator, 
Assistant Director May 11th, 2021

Shauna Rigaud, Kristen 
Wright, LaNitra Berger

Connecting Community 
Engagement and Diversity, 
Student Pre-Service 
Training, Faculty 
Development, Syllabus 
Support, Community 
Partner Training, Graduate 
Student Engagement, First 
Year Engagement, Cohort 
Based Student Program, 
Paid Summer Experience
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VII. Academic Partnerships and Courses 

 
Honors College Civic Learning and Anti-Racist Learning 

The Honors College has served as an example of incorporating civic learning and anti-racist 
learning into the undergraduate curriculum.  Beginning with its curriculum redesign in 2019, civic 
engagement become a more explicit element of the Honors curriculum. The Honors College 
intentionally articulated the scaffolding of civic engagement throughout the curriculum, 
beginning in HNRS 110: Principles of Research and Inquiry, with special emphasis in HNRS 130: 
Identity, Community, and Difference and HNRS 260/61: Society and Community Engagement. All 
of these required courses now have civic engagement related    learning objectives.  
 
Drawing together expertise in and commitments to Civic Engagement that already exist 
throughout the University, the development of these courses opened and preserved a 
multidisciplinary space for faculty and students to teach, learn, serve, and lead alongside their 
ĐŽůůĞĂŐƵĞƐ� ĂŶĚ� ƉĞĞƌƐ͘� /ƚ� ĂůƐŽ� ŵĂŬĞƐ� ĞǆƉůŝĐŝƚ� ƚŚĞ� ,ŽŶŽƌƐ� �ŽůůĞŐĞ͛Ɛ commitment to teaching 
methods of community-based research and offering service-based learning opportunities that 
are intentionally designed to empower students to be engaged citizens. Each of these courses is 
required of all Honors College students, ensuring that every Honors College graduate has a 
thoughtfully scaffolded civic engagement experience. 
 
HNRS 260: Society and Community Engagement Topics (Topics Vary): Students pursue focused 
questions about a problem facing our community, society, or government or explore a 
contemporary societal, community, or political issue in context. Students assess what is at stake 
in specific debates, consider how narratives are constructed and contested and/or apply 
multiple perspectives to analyze pressing social issues.   
 
HNRS 261: Community Connection Practicum (Topics Vary): Students will identify and address a 
challenge or question in response to the needs of the community. These conversations frequently 
include stakeholders from the community. Students learn to account for their own and for other 
points of view, and to adapt communication practices to reach those who do not share their 
backgrounds or expectations. As a result, they integrate new directions & approaches as well as 
alternate, divergent or contradictory perspectives or ideas. 
 
An additional opportunity available to Honors college students blends civic engagement with 
anti-racism work.  In response to the murder of George Floyd and resulting national reckoning 
on racism and social justice, The Honoring Our Community: Cultivating an Anti-Racist Culture 
program was established.  It is designed to connect students with a range of experiences, 
perspectives, and identities and discuss issues of racism and anti-racism.  A year long program, 
participants meet biweekly online or in person with up to eight students and two facilitators per 
group.   In addition to attending the small group meetings, participants are also asked to do brief 
readings, watch videos, or engage in activities outside of the biweekly meetings.  
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Honors College students also have the opportunity to engage with members of their community 
in this work through the collaboration between the Honors College and the Early Identification 
Program (EIP) on various programs to provide support to its students.  One such program is the 
College Applications Program.  Through this program, Honors College students mentor 11th 
grade Early Identification Program students while they navigate the college application process. 
In the Pre-Honors Seminar offered for the �ĂƌůǇ� /ĚĞŶƚŝĨŝĐĂƚŝŽŶ� WƌŽŐƌĂŵ͛Ɛ� ^ƵŵŵĞƌ� �ĐĂĚĞŵǇ͕�
Honors College instructors offer a research-focused course to 10th grade EIP students to help 
them envision themselves in the Honors College.  Honors College students take a special section 
of HNRS 361 to assist with this seminar.  
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Carter School Highlighted Programs and Curriculum 
 

The Jimmy and Rosalynn Carter School for Peace and Conflict Resolution has long been a leader 
at Mason in anti-racism and community engagement.  In 1990, graduate students at the then 
Institute for Conflict Analysis and Resolution (ICAR, now the Carter School) founded the 
Northern Virginia Mediation Service (NVMS), involving over the years faculty, staff, students, 
alumni, and community members in engaging constructively in conflicts in the Northern Virginia 
�ŽŵŵƵŶŝƚǇ͘�dŚĞ��ĂƌƚĞƌ�^ĐŚŽŽů͛Ɛ�:ŽŚŶ�DŝƚĐŚĞůů�:ƌ͘�WƌŽŐƌĂŵ�ĨŽƌ�,ŝƐƚŽƌǇ͕�:ƵƐƚŝĐĞ͕�ĂŶĚ�ZĂĐĞ�
engages students, faculty, and staff in community antiracist social transformation initiatives. 
The Transitioning Justice Peace Lab involves faculty, staff, and students in multiple community 
engagement initiatives guided by anti-racist principles, including: Collaboration with Restorative 
Arlington, a multi-faceted training and research project supporting implementation of 
restorative justice in AƌůŝŶŐƚŽŶ͛Ɛ�ƐĐŚŽŽůƐ͕�ůĞŐĂů�ƐǇƐƚĞŵ͕�ĂŶĚ�ĐŽŵŵƵŶŝƚǇ͖�ĂŶĚ�WĞĂĐĞ�ĂŶĚ��ŽŶĨůŝĐƚ�
Resolution Education in Carceral Spaces: an initiative that builds Carter School capacity to 
involve incarcerated persons and returning citizens in our educational mission. The Carter 
School curriculum also offers multiple student learning opportunities in formal courses that 
highlight anti-racist community engagement, including those listed below. 
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